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In this issue...

St. Cedd’s School, Essex, has planted a cherry 
blossom tree that it was gifted from The Japan 
Society to commemorate the ongoing friendship 
between Japan and the UK.

The Sakura Cherry Tree Project was launched in 
the joint communique issued by the then Prime 
Ministers Shinzo Abe and Theresa May when the 
two met in Japan in Autumn 2017. One of over 
6,000 trees that are planted throughout the UK, 
the school has planted the beautiful tree at the 
front of the school in recognition of the school’s 
many close ties with Japan, and for the whole 
School community to enjoy when it flowers each 
Spring. The School especially look forward to 
hanging their Tanabatas on the tree in July.

Mr Matthew Clarke, Head, said: “As part of our 
British Council International School Award status 
and International Studies curriculum in Years 5 
and 6, we cherish our links with schools across 
the globe and were delighted this month to 
receive a Japanese Cherry Tree from The Japan 
Society. Opportunities like these, our Erasmus+ 
project and other links with schools in India and 
Germany (to name but two) help our children 
to have a global perspective outside of the St 
Cedd’s School environment; something which is 
so important in the 21st Century.”

Cherry Blossom 
from Japan 

Plus

Cover background

Throughout 2022, Charterhouse is celebrating 
the 150th anniversary of its relocation from 
central London to Surrey. Our cover background 
image shows a view from Big Ground in 1894. 
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Q. You are the new Welfare Officer 
at St Margaret’s School; how has it 
been going so far?

A. I joined the team at St Margaret’s 
School in November last year 
and my role as Welfare Officer 
has established very quickly. I felt 
welcomed from the outset and I 
met the first pupil within a few 
hours of being in school. I’ve been 
struck by how polite, respectful and 
friendly our young people are.

My role is to support pupils with 
any barriers to learning they might 
have, and to help them manage 
any challenges or anxieties they 
are dealing with. The reality is, 
I can’t always improve a child’s 
situation immediately, but I can 
work alongside them to develop 
coping strategies that will help 
them manage their situation. It is 
important for children to develop 
their own personal skills and self-
resilience, so I help to nurture these 
traits, rather than simply trying to 
make things better for them. As 
they grow into young adults, they 
will need to learn to problem solve 
and to manage difficult situations 
when they arise.

Q. What does an average day look 
like in your role?

A. On a day-to-day basis I spend 
time with our pupils. Some of the 
sessions I run are pre-booked, but 
there are occasions where a child 
may feel upset or anxious in any 
given moment – if that happens, 
they will be asked to come and 
see me. I will initially talk with the 
pupil and try to identify their main 
concerns. These meetings may be a 
one-off if the pupil feels they can 
manage on their own, and I am 
confident they have been given the 
support they need. However, if a 
pupil wishes to meet again to work 
on some coping strategies, I will 
book in regular meetings with them. 
The frequency of the sessions always 
depends on the individual need and 
that is always assessed regularly. 

Q. What have you noticed in 
particular about pupils’ needs 

today – are you noticing any trends 
in terms of where they most need 
support?

A. A lot of pupils are finding 
friendships difficult at the moment. 
This could be linked to the pandemic 
and related school closures, not to 
mention the ongoing restrictions 
around isolation, which has led to 
more time out of school. Although 
most children were able to continue 
their learning online during the 
lockdowns, social relationships were 
more challenging to maintain. Many 
children have since moved into 
different year groups, and in some 
cases to different schools, yet they 
are expected to have matured in all 
areas of their life regardless of these 
setbacks. Children have not had as 
many opportunities to develop their 
social skills in the same way we 
would normally expect.

Lots of young people are also 
experiencing anxiety around tests 
and exams. The Covid landscape 
means that some children who are 
due to sit public examinations have 
not sat them before or have not 
had the opportunity to sit official 
mock exams.  Most children worry 
about exams, this is a normal part of 
growing up, but the circumstances 
surrounding the past couple of years 
make these anxieties quite different.  

We are supporting pupils to celebrate 
their achievements to date, which 
can help to keep their fears in 
check. When children realise what 
they have already achieved, they are 
able to recognise that they possess 
many of the life skills they need to 
successfully sit their exams. When 
there is an understanding that talent 
can be developed through hard work, 
support and strategy, this growth 
mindset can lead to them achieving 
far more than they may have ever 
thought possible.

Q. What techniques do you use 
when supporting a pupil with mental 
health concerns or anxiety for 
instance?

A. It is extremely important to 
work collaboratively to achieve a 

holistic view of the child. The child 
always needs to be the focus of any 
support given, and their opinion 
is vital because support will only 
work if the child engages with 
it. It is therefore important that I 
create a safe relationship where the 
child feels that they can tell me if 
something isn’t helping, that way 
we can try a different approach. 
Working with families is also 
important as they know their child 
best. Establishing the thoughts and 
feelings of parents and/or carers 
gives me a deeper understanding 
of the child so that I can tailor the 
support I give more effectively. For 
example, the behaviour of a child 
at home might be very different 
from their behaviour in school, and 
this information is important to be 
aware of. 

I find that liaising with teachers 
and other school staff is also crucial 
in providing the right support. 
The objective of a child’s school 
experience is to learn and develop 
as a well-rounded individual so that 
they can enter the modern working 
world successfully. Collaboration 
with school teachers and staff can 
help to generate a more detailed 
overview of the child and their 
needs.

Q. What steps and approaches have 
you taken to support those pupils 
who are struggling to date?

A. Working with all pupils across 
the school means it is important to 
develop age-appropriate strategies. 
A child worrying about tests or 
exams will manage and process 
things very differently if they 
are 11 years old as opposed to 
17 years old. The needs of every 
pupil will be different, and I will 
explore these needs and develop 
an appropriate support package for 
that pupil, which will be reviewed 
regularly with them and their 
family.

For younger children, reading 
stories that link to emotions, 
playing games that involve turn 
taking or using play techniques, 

can help to form that basis of 
discussion around behaviour or 
worries. I sometimes go for a 
walk with a pupil or participate 
in a creative activity with them. 
Sometimes being side by side 
enables a child to talk more 
freely. If talking is too difficult or 
the pupil is particularly young, I 
will encourage the pupil to draw 
pictures to help visualise their 
worries or to use words by writing 
down their concerns. 

Q. What three tips would you give 
other schools in supporting pupils 
who are struggling?

Listen 
Children tell us things all of the 
time. This isn’t always verbally or 
in an obvious way. It is important 
to recognise that each child has a 
story to tell. For many, they have 
happy lives and enjoy school. For 
others, life can be challenging, and 
children use the tools they have to 
let adults know when things are 
difficult. It is our job to notice these 
and to remember that if a child’s 
behaviour is challenging, they are 
not a bad child, they are often trying 
to communicate something that is 
important to them.

Develop a whole school approach 
to positive wellbeing 
If pupils are struggling with 
their wellbeing it is likely to have 
an impact on their academic 
performance. Ensuring wellbeing 
is incorporated into all aspects of 
school life will support both pupils 
and staff. Enrichment activities and 
sport, PSHE and form times as well 
as healthy meals, can all contribute 
to this.

Talk 
Encouraging opportunities to talk 
is vital. Children need to be given 
the tools they require to develop the 
language skills that will enable them 
to express themselves in a positive 
way. We also need to demonstrate 
that talking and asking questions is a 
good life skill. 

Mental Health Spotlight:  
Supporting children with barriers to learning
With pupil wellbeing very much on the agenda, Claire 
Weldon, the new Welfare Officer at St Margaret’s School in 
Hertfordshire, discusses her role and offers some guidance 
to schools who support pupils who are struggling...
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‘A significant difference to pupils...’

The value of a Parallel Curriculum 
~ and how to put it into practice

Our Parallel Curriculum is designed 
and created to meet the needs of 
pupils working significantly below 
their age expected norms and allows 
them the space, time and content 
to ensure they are learning at the 
right pace and crucially do not feel 
judged. 

Our Parallel Curriculum groups 
children by ability rather than age 
and pupils study a specific theme 
(which changes each half term) 
across all core and humanity subjects 
through a cross-curricular, creative 
approach. Pupils under the Parallel 
Curriculum model do, however, 
re-join children their own age for 
food technology, drama and PE as 
we believe that this is an important 
part of children feeling comfortable 
and happy at school and makes for a 
positive community outlook.

How did we go about establishing 
this new curriculum? Well, before we 
introduced it in 2018, we identified 
a group of Year 7 pupils, through 
regular attainment monitoring 
procedures, who were not making 

the expected levels of progress and 
who we believed could benefit 
from a new approach. We felt 
a junior methodology, focused 
on cross-curricular projects and 
the development of foundation 
literacy and numeracy skills, was 
the approach to take and we 
spent almost a year developing the 
curriculum. We made Academic 
Plans the framework of criteria from 
which all learning was scaffolded 
for all the subjects included within 
the model: English, Maths, Science, 
Humanities and Art.  As we knew 
our new Parallel Curriculum would 
cover three years, we also created 
an overview of six projects per year, 
with increasing levels of progression 
within each project.

In parallel with redefining our 
curriculum provision, we needed to 
re-train our teachers to deliver via 
a more specialist and alternative 
means. We utilised our very own 
on-site experts, the teachers from 
our Junior School, to train our 
Senior School staff on junior level 
pedagogy and practices. Thankfully, 

we were able to do this swiftly, by 
having the staff on-site, however 
this would have taken far longer, 
had we needed to send our staff for 
training or recruit new teachers. It 
is exceptionally difficult to find a 
senior-qualified teacher, prepared to 
deliver junior content. By ‘growing 
our own’, we had the best of both 
worlds, allowing pupils to receive 
both adapted and age-appropriate 
teaching methods, in order to 
secure success.  

Once we had the curriculum and 
staffing in place, we needed to set 
up the physical spaces for pupils 
which meant re-designing our 
classroom spaces. We wanted to 
create a Parallel Curriculum ‘Hub’, 
of three classrooms, located close 
together with the ability to share 
specialised learning resources and 
decided to adopt a more ‘junior’ 
approach, which celebrates group 
and cross-curricular learning. We 
created group desks, for all pupils 
to sit around and share ideas when 
learning and placed a huge emphasis 
on classroom displays.

The Parallel Curriculum has been 
running for 3 years now and before 
this, only 19% of new pupils in Year 
7 were exceeding or working within 
their predicted levels in the core 
subjects. However, by the end of 
the 2021 Summer term this number 
rose to 64% of pupils, a huge 
achievement. Our Parallel Curriculum 
has also helped prepare Sixth Form 
children that are interested in taking 
a BTEC course, as our approach is 
continuous assessment, not one 
huge assessment at the end. This 
has resulted in pupils being able to 
achieve tangible, vocational based 
qualifications, which will set them 
up for further education and a life of 
independence in the working world.

The Parallel Curriculum has made a 
significant difference to the lives of 
many children and their families and 
is continuing to do so.  I would be 
delighted, as would my colleague 
Elle Vinall, Director of Studies, 
to share more details on how to 
establish a Parallel Curriculum with 
any other schools that are interested 
in this.

David Ward, head of Riverston School, London,  believes that the best way to 
support children with learning needs and help them reach their full potential 
is through the provision of a mainstream educational environment with the 
highest levels of pastoral care. However, as he describes in this special report, 
a mainstream curriculum simply doesn’t work for all children with learning 
needs which is why he has developed a Parallel Curriculum...

David Ward, head of Riverston School. He has thirty years’ experience in State and Independent schools across the UK. Previous leadership roles include Headmaster of Saint Felix School in 
Southwold; Headmaster of Skegness Grammar School in Lincolnshire; Principal of Bredon School in Gloucestershire; Director at St David’s College, North Wales (the latter two being specialist 
SEN schools); and most recently interim Headmaster at Crown House School, Buckinghamshire.

Two people with a 100-year age 
difference have joined together to 
plant a tree at Taunton School, 
Somerset, to mark the Queen’s 
Platinum Jubilee. Bertie Brewer, aged 
one, who attends Taunton School 
Nursery, helped 101-year-old Jim 
Booth dig and plant the tree as part 
of the Queen’s Green Canopy.

Bertie’s two older sisters, Ottilie, 
six, and Florence, three, also joined 
in with the ceremony at Taunton 
School, along with the Lord 
Lieutenant of Somerset, Annie Maw.

Mr Booth, a war veteran and former 
Taunton School organist, said: “This 
is a lovely thing for children to be a 
part of. I’m a great supporter of the 

Queen and it’s a good idea to plant 
trees for her Jubilee.”

Mrs Maw said: “The children did 
really well. I hope they will be able to 
remember this as it’s a milestone in 
their personal stories.

“I hope they will come back in 50 
years to visit the tree they planted 
and see how it’s grown.” Mrs Louise 
Leah, Head of Taunton School 
Pre-Prep and Nursery, said: “It was 
a poignant and thought-provoking 
moment to see Jim and Bertie 
come together in recognition of the 
Queen’s 70th year on the throne. To 
think that there’s a 100-year age gap 
is remarkable.

“It’s wonderful to see people from 
different generations join forces as 
part of the Queen’s Green Canopy 
project.”

The Queen’s Green Canopy is a 
nationwide celebration to ‘plant 
a tree for the Jubilee’ in order to 
benefit future generations. Taunton 
School is inviting local people to 
sponsor a tree at the Staplegrove 
Road as part of a project to create 
a green area to help the school 
towards its goal of becoming carbon 
neutral.

The project also marks the departure 
of Headmaster Lee Glaser, who 
leaves the school this summer after 
13 years.

Going green for the Queen

Pictured: Taunton School’s Estates 
Administrator Emma Lupton, Bertie (1), 
Headmaster Lee Glaser, Florence (3), Ottilie 
(6) and 101-year-old Jim Booth
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Q: Should teachers talk openly to 
their pupils about the invasion of 
Ukraine?

A: Yes definitely. It would be 
wrong for teachers to hide from 
these things. But I think we need 
to change the narrative around it 
and focus on how we manage our 
own feelings towards it. We are 
not in a position where we can 
change what is happening anyway 
at the moment, but what we can 
do is help children to understand 
it and alleviate some of their fears 
surrounding it.

Q: Are there resources to help 
pupils rationalise current events?

A: Save The Children and 
Government websites have some 
useful resources that just help to 
put it in perspective. 

Q: Young children have already 
experienced several distressing 
world events in their short 
lifetimes. But are all of these 
troubling events having a negative 
impact on the minds of today’s 
children? 

A: The Ukraine conflict on top of 
other world events such as the 

pandemic is another layer of stress 
that pupils are having to deal with. 
I think it’s a cumulative thing 
because young children have been 
dealing with COVID for a long time 
and coming to terms with that and 
living with that. Bede’s pupils are 
all familiar with the commonly used 
term ‘stress buckets’, which get filled 
up with worries, and there comes a 
point where pupils’ stress buckets 
become too full. We help children to 
unpack those buckets, take things 
out, think about them, and deal with 
them. This helps children to move on 
from it because if they don’t, their 
buckets overfill and it comes out in 
other forms such as poor behaviour. 
Teachers are not the only members 
of staff who are there for pupils 
when they need. We need to make 
sure that we are looking after the 
children and helping them to deal 
with things as they happen. Form 
teachers, our pastoral team, our 
welfare officer, our school counsellor, 
our therapy dog are all part of the 
team to alleviate those stresses and 
help empty those buckets.

Q: Are there differences in how to 
handle a child’s worries, dependent 
on their age?

A: The language you use is crucial 
when talking to a younger child, 
compared to a slightly older child. 
I find that with younger children, 
the questions are more superficial. 
The depth is not the same as you 
would find with an older child. An 
older child is more curious naturally 
and may want to know more about 
the politics behind the situation. 
Younger children might be more 
focused on things that we can do 
practically to support families in 
Ukraine such as fundraising and our 
gathering of blankets and toiletries 
that we are sending off to Poland. 
It is clear that giving children a 
practical, positive purpose is a good 
way of helping them understand 
and come to terms with what is 
happening.

Q: What can teachers do if a 
pupil’s worries are beginning to 
affect their education?

A: In this situation, it is best to 
engage with their parents, ensuring 
they are aware and can support 
the child from home. As a school, 
we provide time and a place they 
can go if they wish to talk. We 
have ‘Chill and Chat’ sessions that 

children can come to. Also, there are 
various opportunities for children 
to drop in to chat with our Welfare 
Officer. We have a wide pastoral 
network that will ensure every child 
is well supported.

Q: What can teachers do to ensure 
that they are not carrying any 
burden alone?

A: We encourage teachers to talk 
to one another. Teachers have also 
had a lot to deal with over the 
last couple of years, and their own 
‘stress buckets’ may be full. It is 
important that they have a space 
to offload. We encourage teachers 
to support each other and to share 
resources that they are using to 
tackle these difficult topics.

Q: What is your top tip for talking 
to young children regarding the 
distressing news from Ukraine?

A: My number one tip is to not 
talk, but to listen. Listen to what 
the child understands about the 
situation and get to know the 
children’s real worries and concerns. 
Then you will be in a better position 
to help and support them.

Ukraine Conflict:  
How to handle pupil  
worries and questions
News on the conflict is unavoidable as it is at every turn on all forms of 
media. It is no surprise that school children have questions and worries 
about the conflict that they may be asking some of the adults who they 
trust the most – their teachers. David Newberry, Deputy Head at Bede’s Prep 
School Sussex, discusses how Bede’s is navigating pupils’ fears and helping 
younger children with their personal worries about the Ukraine conflict.

Following the outbreak of war in 
Ukraine, Bede’s School, Sussex, 
Lower Sixth pupil, Giogio Marzano, 
with the support of her family, has 
sprung into action and organised 
trucks to deliver necessary goods 
to Przemysl, in Poland, near the 
Ukrainian border.

Bede’s are supporting her by 
collecting donations for refugees 
including, warm clothing, thick 
coats, blankets, basic healthcare 
items, childcare items including 
nappies and wipes, towels, pillows 
and hygiene items such as body 

wash, shampoo, toothpaste, 
toothbrushes etc. Every donation 
will aid the humanitarian agencies 
and private initiatives at the 
scene in distributing urgent help 
to everyone arriving in Poland 
from Ukraine. The first two trucks 
departed earlier this month 
(March).

Giogio feels that it is imperative 
to take action, she comments. “I 
am from Poland. I simply feel that 
I must help as Ukrainians are my 
neighbours and if I was travelling 
from Ukraine, I would hope for all 

the support I could get. It is the 
21st century, and the world must 
come together to support in any 
way we can. Any donations would 
mean so much.”

Within just one day, Giogio had 
received many bags of donations 
from members of the Bede’s 
community. Additionally, the 
School has created a donation 
page in order to raise funds for the 
UNHCR (United Nations Refugee 
Agency). Within the first day of 
opening the page, they raised an 
astonishing £4,180.
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Like the rest of the world, 
Wellington School, Somerset, 
watched the distressing scenes 
unfolding in Ukraine.

To help vulnerable families, 
Hardwick House orchestrated a 
collection to help provide food, 
first aid, warm clothes, soft toys/
children’s items for those affected. 
A lorry and a horse box were 
jammed to the roof with essential 
items which were transported to 
Poland and Ukraine.

House master Greg Durston and 
his wife Hannah learned of the 
opportunity and were keen to 
collect as much as possible to send 
to the people of Ukraine. “We have 
been overwhelmed by the response 
from the school community”, 
commented Greg. “The Chapel 
was full of donations of essential 
items to help the people who are so 
stricken in Ukraine, Our thoughts 
are with them all”.

King Edward’s, Hampshire, and 
Stroud School, its prep school 
collected 200 crates of donations in 
just three days.

The crates, which are now filled with 
items such as blankets, towels, warm 
clothes, medical supplies, food and 
baby formula, were shipped across 
to the Polish/ Ukrainian border this 
week. One parent, who works in 
exports, donated four entire palettes 
of tea bags.

The Polish Social Club in 
Southampton arranged the 
shipment, and were asking their 
community for donations. King 
Edward’s heard about this initiative 
through staff, and approached the 
club to find out how they could 
help. That evening both schools 
sent an email out to their families, 
asking for any donations to be 
brought into the schools to be 
shipped. Solent Plastics, based in 
Romsey, kindly donated all 200 

crates free of charge.

Neal Parker, Head at King Edward 
VI School, said “Both school 
communities are feeling so helpless 
with the events that are unfolding 
in Ukraine and so we sought a way 
in which we could contribute and 
help this humanitarian crisis. We 
have been absolutely amazed with 
the response from our families and 
friends, who have donated items 
over the last few days.”

King Edward’s Charity Commission, 
a group run by Sixth Form students, 
spent break and lunchtimes sorting 
through the donations, ready to be 
packed and shipped.

Leweston School, Dorset, was a ‘drop off site’ for members of staff and 
Leweston School parents to donate any aid to families who need it in 
Ukraine. A lorry left Dorset for the Polish border filled with essential aid for 
Ukraine.

Polish boarder, Julia G, Year 12, has written about the school community 
and how they came together with the rest of Dorset to help Ukraine. 

“Due to the Russian invasion of Ukraine, that began on the 24th of 
February, thousands of Ukrainian civilians had to flee from their country. 
Most of them found asylum in Poland, where residents are being offered 

transport and accommodation. People all over Europe are responding to 
this devastating time, and are donating vast amounts of food, hygiene 
essentials and clothing.

“For this reason, our Leweston community organised a collection of the 
most necessary products such as: food, toiletries, medical equipment, 
children’s clothing. We are hoping that our donation will support and 
inform the women and children at the border, that they are not alone. The 
amount of items given was massive, which was truly heart-warming to see. 
We all believe that the Leweston Community’s contribution will be helpful 
during this time of need.”

http://www.gopak.co.uk
mailto:ads@independentschoolsmagazine.co.uk
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Diversifying the Curriculum

Schools are naturally conservative 
institutions. As we have seen so 
clearly during the pandemic, whilst 
smaller, more agile organisations 
might adapt instantaneously to 
the unexpected, schools need 
time and space to evolve and 
adjust to new priorities or ways 
of working. We value stability 
and tradition for good reason; 
they help provide our pupils 
with solid, clear and consistent 
foundations upon which they can 
grow. The relentless rhythm of the 
academic year leaves little space 
for innovation, experimentation or 
failure. We like to focus on what 
we know and trust.

I vividly remember crying with 
laughter the first time I came 
across ‘1066 and all that’. Having 
been brought up on Ladybird 
history books, Sellar and Yeatman’s 
pastiche of English history struck 
a chord, brilliantly lampooning 
a story of ‘One Hundred and 
Three Good Things, Five Bad 
Kings and Two Genuine Dates’. 
And yet, almost a century after 
it was written, it feels as though 
the school history curriculum still 
bears too many similarities to their 
intended target.

It is still England first, then Wales, 
Scotland and Europe (and then the 
rest of the world if there is time). 
It is still a story dominated by 
elite, white, heterosexual men; if 
we do look further afield, it tends 
to be from a British perspective 
(India or Africa are relevant only 
in so far as they interacted with 
Britain, imperial ambition, etc). 
In recent years, Black History 
Month and LGBT History Month, 
among others, have captured our 
consciousness for brief periods, 
but we too often revert back to 
the tried and tested narratives that 
have dominated for so long.

Preparing pupils to inhabit a global 
workplace – are we doing enough?

Yet in 2022, we are preparing 
young people from all backgrounds 
to inhabit a global workplace. To 

move seamlessly between cultures 
and continents and to respect 
and understand the incredible 
differences that exist within our 
society and planet. Are we doing 
this well enough? According to a 
recent poll, four out of every five 
teachers believe we can do more to 
celebrate diverse cultures, people 
and experiences in our education.

This is not merely a challenge in 
this country either. It transpires 
that Whoopi Goldberg’s ignorance 
of the Holocaust is something 
shared by a swathe of Americans 
possessing a disturbing dearth of 
awareness of historical events that 
should be universally understood.

The challenge exists, of course, for 
all subjects to broaden their scopes 
of study to recognise the fact that 
our pupils are diverse and that 
they are the true future citizens of 
the world. Literature, geography, 
foreign languages, art, music and 
drama must embrace this change, 
but history in particular, can do so 
much to broaden minds.

The role of history in  
broadening young minds

We can transport pupils to 
completely different times and 
places. We can meet a range of 
the most improbable role models 
to inspire us and warn us. We can 
‘usualise’ vastly differing cultures, 
both enjoying our own differences 
and yet seeing beyond difference 
to those human patterns that recur 
regardless of time and place.

Last summer, for obvious reasons, 
and probably for the first time in 
centuries, we did not run internal 
examinations in Years 7 & 8 at my 
school. Suddenly we had the most 
precious commodity of all – time. 
There were no repetitive revision 
lessons, no time lost to silently 
scribbling in sweltering classrooms, 
no time spent going back over past 
papers, correcting details or honing 
exam techniques (as if perfecting 
one’s exam technique in a Year 
7 history exam will somehow 

enhance your A Level grades or 
your employment prospects).

What to do with the time? We 
decided to get out of Europe and 
in to Africa before the European 
slave trade, to discover the world 
of west African Empires and 
Mansa Musa, then to understand 
the impact on this world of the 
trans-Atlantic slave trade. We 
moved to India before the arrival 
of European colonialism, to the 
world of Mughal Emperors Akbar 
and Aurangzeb. Rather than 
studying these worlds through 
the lens of the British empire, we 
consciously chose to explore them 
in their own right.

We all learned so much in those 
weeks. Besides just learning a 
lot of amazing history, we made 
connections and comparisons 
with the European history we 
had previously studied, seeing 
similarities and differences 
across continents and cultures. 
Personally, I learned that getting 
out and learning some different 
history was infinitely more 
valuable and enjoyable than any 
summer examination. But what 
struck me most, was just how 
much my students enjoyed and 
engaged with it.

Every pupil should have the 
opportunity to see themselves in 
our story

Naturally, they had relished every 
minute spent on the Counter-
Reformation or the Protectorate 
Parliaments (honestly), but they 
really came alive as we explored 
the Underground Railroad or the 
challenges of ruling a sprawling 
empire across 17th century India. 
Many did their very best work of 
the year, including some who had 
never looked like the most natural 
or enthusiastic students of history.

History is endless and there is only 
a finite amount we can choose 
to study. The curriculum cannot 
realistically be re-written every year 
and there should inevitably be a 
core of British history that must be 

covered. However, there is so much 
more that needs to be done to 
ensure every child sees themselves 
among the actors we study. Even a 
cursory look at examination syllabi 
at GCSE and A Level, will give a 
striking indication of how little 
women feature, and how much our 
children are missing as a result.

When do our LGBT students have 
any opportunity to see themselves 
in our story? It may emerge, 
that some of the lesser Kings of 
England were gay, but is this likely 
to reinforce self-confidence or 
self-awareness, when in fact there 
is evidence of homosexuality and 
transsexuality throughout history in 
many varied contexts and cultures 
that could, if we chose to study it, 
provide insight and understanding.

Delivering equity as well as 
equality in education

Neurodiversity and disability never 
seem to feature in our curriculum 
either, but they so easily could. 
This all tends to be discussed in 
PSHCE (Personal Social Health and 
Citizenship Education) and yet 
every child could have the chance 
to see themselves among our 
antecedents, especially if we have 
come to understand the need to 
provide equity, rather than mere 
equality, in our education.

Good teachers do this instinctively 
when acting in a pastoral capacity, 
but now is the time to move more 
purposefully to a curriculum that 
highlights, celebrates and embraces 
our diversity.

Gus Lock, Headmaster at Habs Boys, Hertfordshire, wonders if 
schools are doing enough to prepare pupils for a global workplace...
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At the Royal Hospital School, our 
EdTech journey began in 2013, with 
the introduction of 1-to-1 iPads, 
and it quickly became obvious that 
technology was going to become a 
key part of our practice, with both 
pupils and staff eager to explore 
the possibilities presented by a 
classroom device.

Fast forward almost nine years 
and pupils have embraced the 
technology wholeheartedly, loving 
the opportunities it offers them 
to explore beyond the boundaries 
of their classroom. From a simple 
search to a VR expedition deep into 
the Amazon rainforest, they have 
the world at their fingertips.

Alongside the endless possibilities 
offered to pupils, our staff 
have also benefitted -  with the 
technology having breathed new 
life into traditional content, giving 
teachers the tools to explore subject 
matter in ways that capture the 
imagination of the children in front 
of them. It’s also saving them time, 
with self-marking quizzes and 
audio comments now a regular part 
of the feedback process.

Preparing pupils for the workplace

Of course, it isn’t just classroom 
technology that has made great 
strides in recent times. With each 
passing day the world becomes 
ever-more reliant on technology, 
and digital skills are becoming an 
increasingly valued currency in 

the job market. The global nature 
of modern businesses and the 
impact of recent events leading 
to an increase in many employees 
spending at least some of their 
week working from home, means 
that basic digital skills in areas 
such as communication and 
collaboration will be an essential 
part of every pupil’s CV once they 
venture out into the world of work.

With that in mind, we have been 
working on our ‘Digital Literacy 
Pathway’, looking closely at the 
digital skills pupils will need in 
order to thrive in the workplace and 
tailoring our approach to develop 
these in the most effective way 
possible. At RHS, all pupils use 
Microsoft’s OneNote and Teams 
applications as a foundation for 
their learning. We aim to instil core 
competencies as soon as pupils 
join us in Year 7, with a focus on 
day-to-day skills such as email, 
file management, and creating 
and editing documents, before 
developing further strands focused 
on working with data and digital 
creation, all of which are reinforced 
and added to as pupils move 
through the school.

Developing digital awareness

Alongside this, we recognise that 
it is important pupils understand 
the impact technology can have on 
their lives. Whilst we talk to pupils 
at length about the possibilities 

offered by their devices, we are 
also dedicated to ensuring they 
understand the responsibilities 
that come with being part of a 
connected world.

Digital wellbeing is a key part 
of what we call our ‘Compass’ 
programme, with pupils given the 
tools they need to better navigate 
life online, covering everything from 
online identity and relationships to 
copyright, gaming and fake news, 
as well as reflecting on the benefits 
of switching off screens on a 
regular basis.

Each of our students must also 
demonstrate they understand the 
rules around using their device 
by completing a ‘Digital Licence 
Test’, covering what they should 
and shouldn’t be doing with the 
technology they have access to 
at RHS.

All of this is key to ensuring that, as 
well as leaving us with the digital 
skills that employers are looking for, 
our pupils have the digital discipline 
and resilience to make the very best 
of those skills.

The device decision

Much of the work we have done 
since 2013 has been underpinned 
by our pupil devices, and getting 
the right kit in to the hands of 
learners is always going to be a 
decisive factor in the success of any 
school’s EdTech endeavours. iPads 
were the perfect fit when we first 

got started, but recent reflection 
has taken us in a different direction.

Although we know that the current 
generation of school children are 
smartphone superusers and this 
translates nicely to tablet use, our 
experience has shown us that this 
doesn’t necessarily mean they will 
have the computer skills desired 
by many modern employers. For 
that reason, we are currently 
transitioning to Windows devices, 
in a bid to ensure that RHS pupils 
can make the jump to further 
education, apprenticeship or 
employment, confident that they 
have the digital knowhow to handle 
whatever is thrown at them.

Looking forward

We’re proud of the work we have 
done to integrate technology into 
our classrooms and the recognition 
we have received, including being 
named in this year’s EdTech50. 
That said, we know that we cannot 
afford to stand still, with artificial 
intelligence just one example of the 
many technologies that are going 
to have a big impact on education 
in the near future.

If your school hasn’t yet put EdTech 
at the forefront of its thinking, the 
time is now. If it is the job of schools 
to prepare their pupils for the wider 
world, then digital technology 
must be right at the heart of that 
preparation, as it is undoubtedly at 
the heart of modern life.

Tech at school ‘benefits 
both pupils and staff’
Mark Vickers, Head of Digital Learning at the Royal Hospital School, 
Suffolk, examines why using tech at school can better prepare 
children for the workplace, and benefit staff in the process.

Work began last month (February) on a new state-
of-the-art sixth-form centre and library for Taunton 
School, Somerset, which celebrates its 175th 
anniversary this year. 

The development will be followed by proposals 
for enhanced sports facilities and a brand new 
international school. 

The project also includes the creation of a green 
and sustainable pedestrianised hub linking boarding  
houses, teaching and dining blocks.

Proposals encompass moving Taunton’s international 
school from its current site to the main campus; 
as well as developing two new Astroturf pitches, 
benefitting both the school and local  community.

Said Headmaster Lee Glaser: “The project marks the 
start of a very exciting and important new chapter 
in Taunton School’s long history.”

These plans follow the completion of a new dining 
hall in 2020, officially opened by HRH Princess Anne 
a year ago.

£20million investment



Independent Schools Magazine 11Advertisement Sales: 01242 259249                           ads@independentschoolsmagazine.co.uk

The announcement also coincides 
with recent reports from the 
Institute of Engineering and 
Technology who estimate a shortfall 
of over 173,000 workers in the 
STEM sector: an average of 10 
unfilled roles per business in the 
UK. Added to this, the Institution’s 
latest Skills Survey identifies 
that half (49%) of engineering 
businesses are experiencing 
difficulties in the skills available to 
them when trying to recruit.

The school is already well known 
for boasting a purpose-built Lego 
Innovation Centre and teaching 

cutting-edge coding to pupils 
of all ages. Engineering will join 
Coding as part of the S. Anselm’s 
dedicated innovation curriculum.

Head, Mr Frank Thompson said: 
“This is a new and exciting subject 
combining creativity with team-
working, and hand skills with 
problem solving minds.

“Despite the prosperity of the UK 
having been built on innovative 
engineering, from the Victorians to 
the present day, there is currently 
a lack of young people going in to 
the engineering industries. Perhaps 

it’s the outdated image of soot, 
oil and gear wheels that seems 
off-putting to today’s society but 
more and more young women as 
well as men are discovering how 
exciting and cutting edge modern 
Engineering can be.

“We are a prep school which 
means we prepare children for the 
next stage of their education and 
build the foundations for their 
future adult lives. This course will 
bring more fun and creativity to 
our curriculum as children learn 
to work in teams to design and 
build solutions to novel challenges 

using tools and materials.

“Practical skills are under-taught 
in the national curriculum but the 
ability to solve practical problems 
is relevant for every child. For 
some it could lead on to careers 
with world-leading firms such 
as Rolls Royce with whom we 
have worked before, or McLaren, 
Toyota or JCB, all of which are 
in our region. For every child it 
will mean they will develop their 
imagination, their ability to solve 
problems in a team and their skill 
in handling both physical and 
virtual tools.”

S. Anselm’s School in Derbyshire, has announced that from September 2022 Engineering will be 
taught to all pupils from Years 3 to 8 as part of a national effort to help address the growing 
shortfall in the UK of young people entering into highly skilled engineering-based careers.

Engineering studies for children aged 7-13

Committed to teaching pupils outside permanently 
Sutton High Prep School in Surrey 
will teach all pupils outside in a 
purpose-built outdoor classroom 
at least once a week come rain 
or shine after children said 
lockdown walks had made them 
calmer, happier and more able to 
concentrate. 

The school has begun a multi-
million-pound extension to its 
buildings led by architecture 
and design ideas from its 4-11 
year olds, who told headteacher 
Anne Musgrove that they wanted 
lessons that connected more with 
the environment and nature. 

Explained Ms Musgrove: “Just 
prior to the pandemic, we initiated 
a teaching programme called 
Brains Matter in which every 
morning children were asked to 
chart their emotional barometers 
and understand how and when 
their moods change and why. We 
also had weekly assemblies about 
how the brain works. This stood 
the girls in great stead when the 
pandemic hit because throughout 
lockdown, they were able to notice 
when they felt better and why – 
and it was invariably when they 
were outside, immersed in the 
environment. 

“When pupils returned to school, 
and we were at the beginning 
of our planning stages for 
the extension, it became clear 
from pupils that they were now 
unhappy with being stuck inside 

all week. Combined with the 
obvious mitigations to the spread 
of Covid that being outside 
presents along with the benefits 
of increased exposure to natural 
sunlight and vitamin D, it seemed 
like the obvious thing to pivot 
more towards outdoor learning. 
The idea is that at first children 
will all have at least one lesson a 
week out there - and that’s in all 
weathers (so wellies have become 
part of the required school 
uniform). They’ll learn plant and 
wildlife names, conservation skills 
and meteorology but as teachers 
research how they can use the 
environment to enrich more 
formal teaching, from maths and 
biology to history to art, they will 
use it more frequently.” 

“With this extension, we really 
have the opportunity to positively 
contribute towards the children’s 
health and wellbeing. An NHS 
survey not long ago showed 
that the proportion of children 
experiencing a mental health 
disorder had increased from one in 
nine in 2017 to one in six by July 
2020, with more sedentary lives 
and isolated activities like mobile 
phone use playing a major factor. 
Schooling should be about more 
than getting top grades – I’m 
trying to offer an education that is 
more greenhouse than hothouse. 

“This means moving away from 
the principle of a classroom 

having four walls and creating 
spaces that provide the 
opportunity to take lessons into 
the great outdoors.” 

The Look Out, as it will be known, 
will be an outdoor terrace that 
accommodates up to 24 children. 
Its floor will have a graphic 
paving system for outdoor maths, 
planters will feature fruit and 
vegetables grown by the children 
and a compost making facility 
will be on hand. 

The building project, to be 
completed in September, will also 
include more indoor classrooms 
but only natural materials will 
be used, to replicate a feeling 
of being outside in nature as 
much as possible, and there will 
be a move away from “over-

stimulating” bright colours and 
wall art and a focus on plants and 
greenery. 

The indoor classrooms will also 
open directly onto a newly 
planted woodland area, with free 
flow between them.  

Ms Musgrove added: “As 20th 
century educationalist Margaret 
McMillan, who was light years 
ahead of her time, once said: 
‘The best kept classroom and the 
richest cupboard are roofed only 
by the sky.’ I think it took the 
pandemic to make us think more 
about these words – the result is 
an education for our pupils that 
incorporates and works within 
nature because that’s what makes 
pupils happy.” 

mailto:ads@independentschoolsmagazine.co.uk


12 Independent Schools Magazine

The hard facts 
about ‘Soft Skills’

Recently, I happened across a 
newspaper article titled ‘Top 5 
most in-demand soft skills.’ My 
instinct was to snub the column 
as although not new to the term, 
my blasé interpretation of ‘soft 
skills’ gave them little significance. 
However, I immediately 
reconsidered my rebuttal. Perhaps 
my ignorance on this subject 
required deeper questioning rather 
than overlooking? I returned to 
the original piece with a fresh pair 
of eyes and my quest for soft skill 
related knowledge was underway…

First and foremost, what precisely 
were ‘soft skills’ and what made 
them soft? Inevitably, my mind 
had also raced to the existence 
of their presupposed nemesis, 
‘hard skills’ and why were they 
hard? Were there any medium, 
firm, supple or even spongy skills 
that were either in-demand or 
highly unpopular? It turns out the 
term ‘soft skills’ surfaced in the 
US Military, somewhere between 
1968 and 1972. The military had 
successfully trained troops to 
use machinery, but still observed 
a difference between group 
performance. They coined the term 
‘soft skills’ to define the skills that 
were variables in achievement, 
that didn’t involve interaction with 
machines. Nowadays, soft skills 
have taken on a broader meaning. 
The online Cambridge Dictionary 
simply describes soft skills as 
‘people’s abilities to communicate 
with each other and work well 
together’. Wikipedia provides a 
more enlightening definition: 
‘skills which are desirable in all 
professions’ and also shared the 
contrast with hard skills, which 
were ‘specific to individual 
professions.’

Whether opting for Cambridge or 
Wikipedia’s take, it seems to me 
that ‘soft skills’ could be in need of 
a re-brand. After nearly dismissing 
the article, because of my own 
negative preconceptions of the 
term, further investigation revealed 
how remarkably important they 
all seemed! Creativity, persuasion, 
collaboration, adaptability and 
emotional intelligence are clearly 
desirable, and also qualities that 
many aspire to equip themselves 
with. Yet, by calling them ‘soft’, 
these skills appear fluffy and we 
devalue their importance, especially 
when considering that, according 
to the University of Michigan, 
companies who focus recruitment 
on soft skills develop higher levels 
of productivity. Indeed, according 
to LinkedIn’s 2019 Global 
Talent Trends, 92% of managers 
agreed that soft skills are just as 
important, or more important than 
hard skills.

One of the key factors driving this 
increased value of soft skills in 
the jobs market is technological 
disruption, specifically the 
exponential growth of robotics, 
artificial intelligence and machine 
learning. Contrary to popular 
opinion, these remarkable 
technologies are not replacing 
existing occupations, rather they 
are superseding specific tasks – 
or to put it another way, ‘hard 
skills’. Furthermore, the COVID-19 
pandemic has driven many 
organisations and businesses to the 
virtual world to ensure operations 
continue despite isolations and 
lockdowns, super-charging the 
change process.

For example, customer service 
departments increasingly use 
chatbots and automated messaging 

solutions. Whilst in HR, automation 
is transforming hiring, onboarding 
and retention. Common tasks are 
rapidly being replaced by cost-
effective automated alternatives 
that leave professionals with more 
freedom to focus on creativity, 
collaboration and the exploration 
of innovative ideas. In other words, 
because they cannot be substituted 
by technology, demand for ‘soft 
skills’ are on the rise. However, 
according to Forbes, there is an 
issue with supply; 54% of British 
businesses claim soft skills are 
‘difficult’ to find in candidates, 
whilst 51% of those surveyed 
admitted this was damaging 
business growth.

All this leads to a glaring quandary 
for us educators. As employers 
increasingly search for attributes 
such as resilience, teamwork 
and empathy, modern UK school 
curricula tend to focus on teaching 
hard skills such as mathematics, 
writing, programming, reading 
and design. As a direct result 
of this paradox, the Education 
Commission estimates that by 2030 
over half of the world’s young 
people will not possess all the 
necessary skills to participate in the 
emerging global workforce.

So, what can schools do to 
ensure their pupils develop the 
skills that will be a prerequisite 
of tomorrow’s workplace, whilst 
still ensuring they attain the best 
possible grades in GCSE and A-Level 
examinations? A global rebrand of 
the ‘soft skills’ misnomer is, sadly, 
unlikely. However, developing a 
comprehensive PSHE programme 
has proved a useful starting point 
at RGS Worcester. Pupils build 
resilience, learn to navigate the 
treacherous social media landscape, 

understand and look after mental 

health and learn to develop 

positive relationships. Soft skills 

also have a place in our specific 

curriculum subjects, working not 

instead of, but in conjunction 

with, the acquisition of hard skills. 

Teachers create activities that 

put an emphasis on group work, 

time management and peer-on-

peer collaboration.  Our Digital 

Learning Programme provides 

exposure to digital workflows, 

real-time communication and 

facilitates the attainment of skills 

such as independent research, and 

presentation packages. Furthermore, 

a rich co-curricular programme 

including activities such as 

debating, the Duke of Edinburgh 

Award and the Combined Cadet 

Force mean RGS Worcester pupils 

naturally develop teamwork, 

emotional intelligence and empathy. 

There is also a growing number of 

digital tools that teachers utilise 

to help sustain and develop key 

competencies; Barclays Life Skills, 

the Inspiring Digital Enterprise 

Award, Farming STEMterprise are to 

name but a few.

Ultimately though, the UK 

education system remains focused 

on exams and grades. Routine 

assessment of self-awareness, 

self-control and empathy is still 

a very long way off. However, it 

is important to remember that 

investing time to teach and 

understand soft skills will not be 

lost, far from it. Those who are 

best armed with strong soft skills, 

alongside top grades, are much 

more likely to achieve in the ever 

changing, complex and challenging 

world into which they will soon be 

searching for employment.

What can schools do to ensure their pupils develop the skills that will 
be a prerequisite of tomorrow’s workplace, whilst still ensuring they 
attain the best possible grades in GCSE and A-Level examinations?

Mr John Jones – Director of Innovation at the RGS Worcester Family 
of Schools reflects...
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As a leading supplier of asset labels and asset 
tags, Selectamark Security Systems can help 
you manage your assets and property. Their 
high quality asset labels and chemical etching 
solutions can be used to track your ICT 
equipment including PCs, laptops, tablets, iPads 
and projectors.

Selectamark have been protecting and registering 
assets for over 30 years and their solutions 
are LPS1224 accredited and supported by a 
database with 24/7 access.  Products include 
SelectaLabel asset labels and SelectaMark visible 
chemical etching solutions as well as SelectaDNA 
forensic marking solutions.  Many Selectamark 
products have Secured by Design status – 
making them ‘police-preferred’. Selectamark 
is a HM Government G Cloud Approved 
supplier and their property marking system is 
independently certified to the “LPS1225:Issue3 
Asset Marking Systems” standard, and quality 
is ensured throughout the Company with its 
“ISO9001:20015 Quality Management Systems” 
independent certification. 

SelectaMark permanent marking solution is 

the original chemical etching system developed 

by the Royal Institute and patented in 1984. 

Available in different styles of lettering, and in 

3 different sizes, the stencils are quick and easy 

to use, and can fit onto a variety of different 

sized items.

SelectaLabel security and asset labels are fully 

customisable and are available in a wide range 

of types including Silver Laminated Polyester, 

Tamper Resistant PVC and TESA. TESA security 

labels are the most robust and secure asset label 

option available on the market, they can be 

personalised with your organisation’s details and 

includebarcoding and sequential numbering. 

TESA labels are resistant to abrasion, tampering, 

chemicals and weathering.

The ultimate theft deterrent is SelectaDNA, 

which uses a patented, synthetic DNA 

technology. SelectaDNA is used by more than 

90% of UK Police forces and is proven to reduce 

theft and burglary by up to 83%. 

Marking and tracking is not just key for 
asset management, it also helps you identify 
when crucial testing is needed and helps with 
compliance of SFVS and complies with the 
DfE guidance on keeping an asset register.  
Selectamark’s School Asset Register provides 
schools with industry leading, affordable asset 
management software to help you manage your 
fixed asset registers of ICT equipment. 

School Asset Register will allow you to input 
and manage all your IT equipment, including 
PC’s, laptops and tablets, in one place. Our 
cloud-based systems means you can access your 
account from anywhere and the powerful search 
function means assets are always easy to find. 

Selectamark are offering Independent School 
Magazine readers 20% off discount on silver, 
38mm x 19mm TESA security labels when they 
are purchased with School Asset Register.

Securely mark, identify and track your 
assets and valuable equipment with 
Selectamark Security Systems
Schools lose thousands of pounds every year replacing lost, faulty and stolen items. 
The use of an asset tracking system in your school is a cost effective way to ensure 
that you can keep track of and identify important and expensive equipment.

To find out more about this the wide range of security solutions Selectamark can offer 
visit www.selectamark.co.uk, call 01689 860757 or email sales@selectamark.co.uk
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       Forensic Property Marking Kits mark 
assets with a uniquely coded synthetic 
DNA solution

       No annual licence fees and
Police and insurance approved

       Proven to reduce theft and burglaries 
by up to 83% and convict criminals

       Asset and security labels uniquely 
identify assets and keep track of 
them within an organisation

       Wide range of labels that come
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       Can be personalised to your 
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       Industry leading, cloud-based 
solution to enable you to manage 
your � xed asset register

       Identi� es when crucial testing
is needed

       Assists with compliance of
SFVS and complies with the
DfE guidance on keeping an
asset register

Call us today to arrange a free live 30-minute demonstration to highlight the unique 
bene� ts of School Asset Register and begin to explore the extensive reporting and 
auditing functionalities.

www.selectamark.co.uk

+44 (0)1689 860757

sales@selectamark.co.uk

Visit

Contact

Email DA0518/3Selectamark Security Systems plc, 1 Locks Court,  429 Crofton Road, Locksbottom, Kent, BR6 8NL, UK.

http://www.selectamark.co.uk
mailto:sales@selectamark.co.uk
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Limit screen time for under-5s 
to ‘prolong childhood’

Technology is everywhere. In less 
than 15 years, the proportion of 
adults in the UK with a smartphone 
has leapt from under 25% to 92% 
in 2021. Phones, tablets, and smart 
TVs surround us. We use them 
every day. Our children use them 
just as often.

And that presents a real issue. A 
recent study published in JAMA 
Pediatrics has found that most 
under-fives are spending too long 
in front of the television or on 
smartphones.

More than two thirds of those 
surveyed are spending longer than 
an hour a day looking at a screen. 
The World Health Organisation says 
that children below the age of two 
should not look at screens at all. 
The guidelines suggest those aged 
between two and four should be 
limited to just one hour per day.

Dr Sheri Madigan, one of the 
authors and a psychologist at 
Calgary University in Canada, said 
more than half of three to four-

year-olds in the UK use the internet 
every week and a fifth have their 
own tablet. She agrees that the 
‘digital tipping point’ for this age 
range is one hour a day. Young 
children using screens more often, 
when compared with one hour a 
day, show an increased likelihood 
of reported behavioural problems 
and poor developmental outcomes.

Technology is important for young 
people, particularly in an education 
setting. It aids us in our teaching. 
It aids our pupils in their study. 
And it is the world that they will 
be going out into as adults. But 
for the young children in our care, 
it is vital that we strike the right 
balance.

Like many schools, at Abberley 
Hall we are investing in mobile 
technology for our classrooms. 
From September, all of our senior 
pupils will have tablets with 
keyboards and we will have Apple 
TVs in the classrooms to aid with 
our education programme. But, 

we need to teach children to 
use these things responsibly. We 
still want them outside, getting 
muddy, discovering the real world 
and we are investing just as much 
time and effort in that side of the 
curriculum.

All of us here take our 
responsibility around screen time, 
technology and social media very 
seriously. We are teaching children 
from a very young age about the 
benefits and pitfalls of technology.

One of the most important things 
we do is to remind our children 
that they have a ‘digital tattoo’ 
and that what they post online is 
incredibly difficult to get rid of. 
We also encourage them to think 
about only writing or sharing 
something that they would be 
happy for their parents to see and 
know about.

We teach children about online 
safety, and we invite speakers 
to come in to talk about this 
important issue to both children 

and parents. When children make 
bad choices online, then we 
treat these mistakes as learning 
opportunities so that they will 
move on to their senior schools 
being prepared and equipped 
to make informed and sensible 
choices.

Pupils who board with us have 
mobile phones, but they’re not 
accessible during the day. We give 
them a certain amount of trust so 
they learn to use them responsibly, 
but we want our children to keep 
their innocence.

By supporting children in this way, 
we can keep children as children 
– we can prolong their childhood, 
while at the same time giving them 
the early skills they will need to 
enter into a world where technology 
will play an important role.

A recent study suggests under fives are spending too 
long in front of screens. Head of Abberley Hall School, 
Worcestershire, Jonnie Besley discusses...

Preparing sixth-formers for a 
world of change – new course
Winchester College has announced the launch of 
‘Catalyst’, a two-week immersive digital summer 
programme taking place 18–29 July 2022 for 
ambitious and curious students entering, or currently 
in, the sixth form. Catalyst is a novel, selective course 
for no more than 30 students who want to thrive in a 
world of rapid change.

The course is built around the topic of ‘change’, 
helping students to develop the mindset and hard 
skills needed to understand, analyse, and catalyse 
change in the world. Catalyst will draw on ‘Div’ – a 
unique, interdisciplinary course that all Winchester 
College pupils take, aimed at challenging them to 
change not only what they know about the world, 
but how they think.

Catalyst has been developed, and will be delivered by, a 
dedicated team of Winchester College teachers, together 

with a panel of experts from fields as diverse as polar 
ecology, theoretical physics, and the special forces. The 
course will offer a range of live, interactive lessons, online 
seminars, roundtable sessions, as well as one-to-one 
coaching to help students set and realise their own goals.

Fellow at Winchester College and former High Mistress 
of St Paul’s Girls School, Ms Clarissa Farr says, “We’re 
delighted to be able to extend our unique form of 
learning online to a global audience. Never has there 
been a more important time for students to be able 
to think and act across disciplines – to adapt and 
problem solve as the world around them changes. It 
is exactly these skills that position students to enter, 
thrive at, and excel after university.’

Early applications received before 18 April 2022 will 
qualify for discounted fees of £2,200 (which will be 
£2,700 for applications received on or after 18 April).

Discover more at https://catalyst.winchestercollege.org

Students at St Dunstan’s College, 
London, have marked the start 
of the Platinum Jubilee year by 
planting a number of new trees 
on the school grounds.

This year, students will plant more 
than 70 trees on the school’s two 
sites in Catford, in honour of Her 
Majesty’s service and duty during 
her seven-decade reign.

Speaking about the occasion, St 
Dunstan’s Headmaster Nicholas 
Hewlett said: “It was wonderful to 
see the students, both junior and 
senior, involving themselves in the 
tree planting.

“Our whole community, along 
with future generations, will be 
able to enjoy the new trees across 
our two sites. The College will be 
marking the Jubilee with further 
celebrations in the summer.”

Jubilee trees

https://catalyst.winchestercollege.org
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Hopefully, you are being guided 
by a competent set of consultants 
who should be advising on this 
as well.

In the current market the 
contractor is king! This may seem 
like a strange statement, but the 
construction market is buoyant, 
and the contractor can pick and 
choose the projects they want 
to look at, tender and hopefully 
win. They also intend to make a 
profit. Therefore, if your project 
is awkward, or the programme 
too tight, don’t be surprised to 
see contractors not interested 
or pricing themselves out of 
contention.

So how do you make your project 
attractive and give the best value 
to your school? Here are my tips:

• Look early and get a long 
list together – don’t go out 
to the market late, or as an 
afterthought. Enquire early 
and see who will be interested. 
Each year I am approached too 
late in the academic terms to 
get contractors for the summer. 

• Do your due diligence, 
financial checks and interviews 
as part of the process. The 
contractor will also check on 
the school as they want to 
know they will be paid.

• Send out a series of questions 
on experience, interest, and 

knowledge. Don’t make this 
so specific that it turns away a 
good contractor who may not 
have built the exact example 
of your own project but has 
parallel experiences that are 
just as relevant. 

• Personnel – I place great 
emphasis on the real team 
who will build the project 
– not a presentation team 
from the contractor – but the 
contracts manager and site 
agent.  I always insist on them 
attending the interviews. Site 
managers don’t interview well 
but they can indicate their 
experience, knowledge and 
friendliness to the school. 
Often projects take place on 
tight, awkward sites, so having 
a proactive contracts manager 
is essential for safety, quality 
and success. 

• Programme – indicate to the 
contractor that you are being 
realistic about what is possible. 
If your programme is too 
ambitious or unrealistic then 
the contractors will simply walk 
away. 

• Permissions – get your 
permissions first. Focus on 
the planning and building 
regulations permissions and 
let the contractor know about 
your progress with these.  Give 
him the right impression that 

you are organised and on top 

of the necessary actions. 

• Working together – building 

is not easy so make the 

contractor’s life as easy as 

possible. I’ve seen so many 

schools be obstructive and 

unhelpful. Empty classrooms of 

equipment and junk early and 

not at the last moment. These 

delays will only cost the school 

more.

• Contract options – be clear 

on the contract options 

in advance. There is a big 

difference in traditional 

contracts and Design and 

Build.  Ask your consultant to 

tell you the differences and 

again, decide early on the most 

appropriate contract option for 

your needs.

• Finance – arrange the school 

finance early so that when you 

need to pay the contractor, 

everything is in place and there 

are no delays. 

• Taking the time to create the 

right shortlist of experienced, 

competent contractors is 

important and the time 

invested in that process will be 

worth it during and after the 

build project.

Finding the right building 
contractor in today’s market 
There are so many decisions to be 
made when undertaking a building 
project and one of the most 
important is the choice of the main 
contractor.

n.turner@hlpuk.com 
howarthlitchfield.com  

0191 384 9470

Neil Turner, Director, Howarth Litchfield

Advertorial Feature

mailto:n.turner@hlpuk.com
mailto:ads@independentschoolsmagazine.co.uk
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Fordingbridge PLC, a 
design and building 
contractor offer 
inspiring outdoor 
building solutions such 
as canopies, walkways, 
dining areas and entire 
MUGAs to a variety 
of sectors including 
Education. With more 
educators realising 
the potential of their 
outside space, schools 
nationwide are looking 
to maximise their year-
round use of existing and 
unused external areas 
to be transformed into 
covered open spaces, 
suitable to be used 
throughout the year.
Trading for over 55 years, 
Fordingbridge have been producing 
structures in- house in their 
facility in West Sussex, however, 
installing Nationwide. The belief 
in delivering quality is proven with 
their industry-leading 25-year 
guarantee, as well as making 

their structures environmentally 
sustainable. With complete 
service from design through to 
manufacture and installation, 
ensure they are your company of 
choice for your next project.

The benefits of outside learning 
are well-documented with both 
the Department for Education and 
the teaching unions, highlighting 
the emotional and behavioural 
gains outside classrooms can 
provide. Covering a MUGA or 
playground to allow access to 
sports when it’s raining is a clear 
benefit; however, these covered 
areas have the flexibility to play 
multiple roles for a number of 
classes. While in a fresh and open 
environment, larger canopies help 
increase the social distancing in 
schools, as well as creating a cost-
effective additional learning space.

Fordingbridge were tasked with the 
structural design, manufacture and 
installation of a 390sqm canopy 
for Holmes Chapel Comprehensive 
School, after delivering a previous 
successful canopy to the rear of 
the school. Fordingbridge worked 
to a brief to incorporate greatly 
increased social and dining space, 
as well as providing protection 
from weather and UV light. Using 

sustainably sourced glulaminated 

timber, the canopy provides 

optimal space for students, 

including built-in granite benches 

running alongside a ramp to ensure 

the area is fully accessible.

Fordingbridge were also 

approached by Essex Primary 

School to design and build a 

canopy for a newly formed MUGA 

during the summer holiday period. 

This was to ensure the area was 

ready for when the pupils returned 

in September. Fordingbridge 

worked collaboratively with the 
Principal Contractor, who provided 
the surfacing and fencing. Making 
full use of the space, the school 
had made the decision to protect 
the area against rain, snow and 
UV all year round, delivering a 
vast amount of opportunities 
for sport within the school. The 
canopy features the exclusive 
Opal 60 tensioned roof fabric; a 
fire-retardant material, designed 
to block UV while still enabling 
60% natural light transmission. 
Fordingbridge developed 
the material to offer a cost 
effective, efficient alternative to 
standard tensile fabrics which in 
comparison allow only a maximum 
30-40% light transmission and 
therefore often require additional 
lighting requirements.

Fordingbridge

Contact Fordingbridge today 
to discuss your next project: 

01243 554455  
info@fordingbridge.co.uk  
www.fordingbridge.co.uk

Advertorial Feature

mailto:info@fordingbridge.co.uk
http://www.fordingbridge.co.uk


Using over 50 years 
canopy industry  
experience to help 
your school safely 
maximise its outside 
space with shade & 
rain protection!

Designed and manufactured in West Sussex

www.fordingbridge.co.uk                        
info@fordingbridge.co.uk    01243 554455

Space to play
Space to dine
Space to growBook your fr

ee 

 consu
lta

tio
n TODAY!

Bexhill Academy

Installed Nationwide

Holmes Chapel Comprehensive School

King Alfred’s Academy

Cambridge University

http://www.fordingbridge.co.uk
mailto:info@fordingbridge.co.uk
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In conversation with Morven MacDonald

Q  Between Loretto School, Edinburgh 
and university you spent time in 
Australia as a teaching assistant at the 

Presbyterian Ladies College in Sydney. What 
impressions did you gain of the country and 
its education system?

AReflecting on this after many years in 
the education system in the UK, my 
personal experience was that Australia 

has a very forward thinking and innovative 
approach to education.  Whilst working at PLC, 
Sydney, I had the privilege of supporting in the 
Transition Class.  This was a class set up for 
girls with SEN who would not normally have 
access to a mainstream education setting.  
Whilst the curriculum was adapted to meet 
their needs, the girls were integrated into 
the school in many ways.  More importantly, 
the girls in mainstream classes were also 
integrated with the Transition Class.  There 
was a Transition house and café where girls 
learnt important life skills and this was a great 
opportunity for all of the girls to work together.  
The benefits for the whole community were 
clear and this, for me, has hugely shaped my 
values in terms of the importance of inclusivity 
in education.  I know similar practice does exist 
in the UK, but I think PLC was ahead of the 
game on this.

Q  Back in the UK, you went to Durham 
to read Education Studies and 
Psychology, and made a particular 

study of PIPS assessments, which combine 
teacher observation with a computer-adaptive 
assessment to identify a child’s individual 
developmental levels when they enter 
Reception and to track their progress through 
their first year of school. What key points did 
you discover which have been useful to you as 
a head?

AThis was a really interesting piece of 
research to be part of, mainly because 
the results were not what I thought 

they would be.  I presumed that the children 
would prefer the less obvious, more child 
friendly form of assessment but actually this 
didn’t appear to be the case. In supportive, 
nurturing learning environments, the children 
were just as happy sitting the computer 
assessments.  Ultimately, what matters most is 
that you are assessing what you think you are 
assessing and using this to guide practice in 

the classroom.  This has been crucial to me as 
a school leader.  If we are not using formative 
and summative assessment in a way to inform 
next steps, then what is the point?  

Beyond assessment, this opportunity also 
emphasised to me the importance of using 
research to guide the decisions we are making 
as leaders.  It is so important we use the wider 
education context to inform our decisions 
alongside the specificities of our education 
environment.  

Q  Your first job was as a Year 6 teacher 
in a state-funded primary school in 
Kent. After two years you joined the 

staff at an independent school. Looking back, 
what was the most striking difference between 
the sectors you noticed as a teacher?

AThe most striking difference for me is 
in the teaching of English.  In 2014, 
when I was teaching at my first school 

in Kent, the Department for Education reported 
that one in five children could not read by the 
age of 11. Furthermore, one study found the 
difference in children who are read to at home 
in the first five years of their life vs those who 
are not, accumulates to a difference of 1.4 
million words.  This discrepancy is enormous 
and means that in a school where children 
were not always being read to at home, by the 
time they arrived in school, there was already 
a mountain to climb to address the gap.  For 
me in Year 6, this meant hearing every child 
read every day and following Pie Corbett’s ‘Talk 
for Writing’ program with determination and 
passion.  When I moved to the independent 
sector in Chelsea, this specific need was less 
apparent; however, I personally remained 
committed to the need to hear every child 
read every day and nurturing a love of reading 
will always be a core value in my leadership in 
education. 

Q  Is there a place for formal testing of 
junior school children? 

AFormal testing can be a valuable 
diagnostic tool when used holistically 
alongside teacher observation, 

learning over time shown in books and pupil 
voice.  It can help to highlight a discrepancy 
and ultimately can help to ensure that every 

Born: 1989

Married? Engaged to Henry Longton 
and we are due to be married in June 
after postponing our wedding due to 
Covid (We have been engaged since 

2018!).

Schools and University Attended:  
Loretto School, Edinburgh 

Durham University

First job:  
Year 6 Class Teacher at the Folkestone 

Primary Academy, 2012

First management job:  
Deputy Head of English at Garden 

House School, Chelsea, 2016

First job in independent education:  
Garden House School, Chelsea, 2014

Appointed to current job:  
2021

Favourite piece of music: 
Pachelbel’s Canon in D – I played this 

on the flute at school and plan to 
walk down the aisle to this in June.

Favourite food: 
Roast chicken with all the trimmings 
– it’s the closest thing to a Christmas 

dinner all year round!

Favourite drink: 
Nothing beats a cold glass of rosé on 

a hot summer’s day

Favourite holiday destination: 
Scotland- if you get the weather, 

there is nowhere more beautiful in the 
world.

Favourite leisure pastime: 
Attending a dance class… as long as 

no one is watching!

Favourite TV or radio  
programme/series: 

Drive to Survive – my fiancé has 
‘nurtured’ an enthusiasm for F1 in me 

and not only do the dramas in the 
paddock make it gripping to watch 

but the comparison in leadership 
styles are simply fascinating!  I know 

which team I would want to be on!

Suggested epitaph: 
Dance, then, wherever you may be. 

Sydney Carter, from Lord of the Dance

Profile
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child is achieving their full potential.  But, 
for me, the key is ensuring that it is not the 
only determiner in defining ‘success’ for 
a child. In the world we are preparing our 
children for, success will be determined by 
their ability to show resilience, persevere 
through challenges, problem solve and 
work collaboratively, to name just a few key 
traits. This is where I believe The Village Prep 
School gets it right.  The girls excel in the 
11+ assessments but this is a by-product 
of the exceptional learning opportunities 
they receive and is a result of dispositions 
such as perseverance, collaboration and 
independence being nurtured.  The Village 
Prep is a perfect example of getting the 
balance right and this does not happen by 
chance, it requires absolute commitment 
from teachers to create resilient and 
passionate learners.

Q  Handwriting skills are less important 
than they were in adult life, given 
the impact of near-universal QWERTY 

use. Some teachers are now advocating 
keyboards rather than pens in GCSEs and 
A-levels. Is this changing the emphasis you 
place on handwriting skills in junior school, 
or indeed the way you teach them?

AI was so impressed by the 
handwriting at The Village Prep 
when I first visited.  The girls learn 

the cursive approach from Year 1 and this 
results in an automaticity in letter formation 
from a young age, permitting the girls the 
cognitive capacity to focus on the content 
of their writing.  Therefore, I believe we 
have the balance right in instilling excellent 
handwriting habits from a young age.  With 
our eyes firmly focused on the skills our girls 
need beyond 11 and indeed 18, we are now 
adapting our curriculum and resources to 
ensure we provide many opportunities for the 
girls to develop the same automaticity they 
have secured in handwriting in their typing.

Q  The Village Prep School serves girls 
between 2 and 11. Many junior-age 
independent girls’ schools take boys 

for at least early years. Is this something you 
would consider for the future? 

AThe Village Prep believes in the power 
of single sex education and its ability 
to break down gender biases that exist 

subconsciously in the classroom.  For me, it is 
an incredible opportunity to shape women of 
the future through providing a broad range 
of opportunities. Our girls can choose to be 
whatever they dream to be, whether that is an 
engineer, ballet dancer or anything in between, 
but it is our job to expose them to as many 
opportunities as possible.  As part of this, we 
must acknowledge that our girls will not live and 
work in a ‘single sex’ world beyond 18, therefore, 
we must also provide opportunities for them to 
collaborate and spend time with boys.  

Q  You have introduced masterclasses 
for parents so they can support their 
children’s schoolwork at home. What 

topics have you covered? What has been the 
take-up rate, and what feedback have you 
received?

AOur Parent Masterclass program has 
been hugely successful.  The first 
topic focused on phonics and most 

parents took up the opportunity to attend.  
In the session, our Head of EYFS and KS1, Mr 
Shabbir shared how we teach phonics, the 
key vocabulary we use and the rhymes that 
are linked to each sound.  As a result, parents 
now have a toolkit to use when speaking 
with their child about their school day.  When 
their daughter returns from school and 
announces, ‘I learnt about special friends 
today’, parents are now able to respond 
with ‘Wow! That’s two letters making one 
sound- fantastic!’.  Ultimately, this creates a 
clear support network for our children, where 
they understand that both their parents and 
teachers are working together to provide a 
safe environment where they can take risks 
with their learning and flourish.

Q  You do not regularly set homework 
for girls to complete at home.  
Instead, the girls in KS2 are given 

independent study homework slots during 
the school day. Can you explain your 
thinking on this?

AWhy do we set homework? If the 
answer to this is to allow for a 
teacher to gain understanding of 

whether a child can apply their learning 

independently and therefore, permit the 
teacher to plan accordingly for the next 
lesson, then it makes much more sense for 
this ‘homework’ to take place in school.  This 
allows teachers to gain immediate feedback 
of where a child’s understanding currently 
sits and use this to plan for their next lesson.  
The teacher also knows the amount of 
support a child has been given and again can 
use this to plan accordingly.  Furthermore, 
if our school values state the importance 
of creating magical, meaningful learning 
opportunities is to ensure our children are 
passionate about learning, then does setting 
homework at the end of a long school day not 
undermine and limit our capacity to do this?  
At The Village Prep, the girls leave at 4.30pm 
having completed their homework, attended 
an extra-curricular club and are then ready 
to spend time at home with their families 
talking about their learning from the day. 

Q  One of your areas of interest in 
education is developing global 
awareness in pupils. How do you 

approach this with junior-age children 
without alarming them about the many 
pressing problems which beset the planet?

AThere has been a lot of discussion 
around young people leading the 
charge when it comes to addressing 

climate change and I have seen this firsthand 
at The Village Prep.  The girls are unwavering in 
their desire to have an impact and as a result, 
they are bringing these ‘pressing problems’ to 
the table themselves.  For example, they will 
not allow me to change the surface of our 
adventure playground without finding the 
most environmentally friendly solution.  This 
demonstrates the approach we have to take in 
considering the environment with the girls.  It is 
not about introducing numerous initiatives but 
about ensuring the everyday decisions we make 
as a school are reflective of the global problems 
our world is facing.  Another example is our 
collaboration with Knit-Up, a social enterprise 
which has created a sustainable snood and 
headband as part of our school uniform.  For 
us, it is about embedding awareness into 
everything we do, to ensure we are modelling 
best practice and making thoughtful choices in 
every area of school life.                                         

Continued >

Morven MacDonald has been head 
of The Village Prep School, London, 
since September. She was previously 
Assistant Head (Academic) at 
Garden House School, London.

mailto:ads@independentschoolsmagazine.co.uk
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Profile In conversation with Morven MacDonald (continued)

Q  You are a keen dancer, flautist, 
pianist, and a runner who 
completed the Paris Marathon and 

thereby raised £1,000 for Junior Diabetes 

UK. Add in your duties as a head, and the 

impression is of someone with boundless 

energy and wide-ranging  interests. Do you 

ever just sit and dream?

AI think, like the girls at my school, 
I like to embrace opportunities 
that come my way.  Since the age 

of 10, I dreamt of being a teacher and not 
long after joining the education world, did I 
start to dream of becoming a Head.  I have 
been very lucky to be surrounded by family 
members, mentors and my fiancé who have 
always made me believe I could achieve 
whatever I wanted, provided I was willing 
to put in the hard work.  Helping our girls 
turn their dreams into reality makes being 
a Head the best job in the world.  Dream 
accomplished!

Q  The name Morven is one you share 
with a mountain in Caithness. Do 
you know why you were given such 

an unusual first name? Did you like the 
name as a child? Has its individuality been 
helpful in adult life?

AMy answer to that question has 
varied greatly over the years!  When 
I was younger, I would dream of 

a more straight forward name and of not 
having to correct others when they misheard, 
but as I have grown up and moved away 
from Scotland, it is a wonderful symbol of 
my heritage and where I have come from.  
My parents are from Wick in Caithness and 
I know that my father was inspired to name 
me Morven after a family member.  As an 
adult, I believe it is now part of who I am and 
I am grateful for its individuality.  It is often 
a great conversation starter and permits 
me to start sharing my passion for highland 
dancing too! 

Q  What have you most enjoyed about 
taking the step up to headship? If 
a deputy head asked you for one 

piece of advice about preparing him/herself 

for the next step up the ladder, what would 

you say?

AI would say it is a real privilege to be 
a Head and the opportunity to set 
the ethos and values for a school 

is incredibly special.  The Village Prep was 
already well-aligned with what I believed 
an inspiring school environment should be.  
For anyone preparing to take the next step, 
I would recommend ensuring you find a 
school which embodies many of your beliefs 
about education and where you believe your 
skills could have a positive impact.  Like 
stepping up in any area, it is always going 
to feel daunting but that nervousness on 
the very first day is completely outweighed 
by the incredible feeling when a child 
bursts into your office to share what they 
have achieved that day.  The term ‘job 
satisfaction’ doesn’t even begin to describe 
that feeling… there really is nothing better.

Kilgraston School, Perthshire, enjoyed 
a ‘wee keek’ at normality recently 
with the resumption of its annual 
Burns Supper celebration. “Aye, it’s 
good to be back!” announced Head 
teacher, Dorothy MacGinty.

With the relaxation of pandemic 
restrictions, the School’s get-together 
was the first indoor event for nearly 
two years and “I cannot tell you how 
much I have missed these events,” 
said Mrs MacGinty.

Sixth Form pupils joined staff for 
drinks in the impressive Central 
Hall before U6 pupil, Tallie, 

piped guests to their seats at the 
traditional supper.

During presentation of the Immortal 
Memory, Head of English, Rooney 
Hall, posed the question “So, why 
are we honouring Burns; what is his 
enduring appeal?”

In a fluent and funny address, the 
teacher noted that even in his early 
teens, Burns was already espousing a 
framework for his life, describing his 
two favourite subjects of love and 
liberty. “She initiated in me a certain 
delicious passion,” Hall quoted, and, 
on political persuasion, “William 

Wallace poured a Scottish prejudice 
in my veins which will boil along 
there till the flood gates shut in 
eternal rest.”

As is usual in an all-girls senior 
school, lads were in the minority. 
Undaunted by audience stats, Head 
of Geography, Dr Phillips’ ‘Toast to 
the Lassies’ drew on his experience 
– as husband, brother, teacher at 
Kilgraston – commenting, “I think 
it’s fair to say I know a thing or two 
about women!”

Despite ample qualification, Dr 
Phillips was at pains to highlight 

Burns’ incomparable experience of 
the fairer sex, having had twelve 
children with four different women, 
making him “uniquely qualified 
to be an observer of the female 
condition.”

Head Girl, Maria’s ‘Response from 
the Lassies, continued the theme of 
Burns’ “enthusiasm for the opposite 
sex” and, had he been around in 
2022, contemplated the Bard’s 
present-day Tinder profile page!

Great speakers accompanied great 
food, with ‘Haggis, neeps and 
tatties’ (turnips and potatoes to 
the uninitiated) and a delicious 
Cranachan (raspberries, oatmeal and 
cream combo), washed down with 
sparkling highland water and, of 
course, Scotland’s ‘other national 
drink’, Irn Bru.

With voices hoarse from a two-year 
hiatus, Auld Lang Syne resonated 
around the School bringing a fun 
and emotional evening to a close. 
“Should auld acquaintance be 
forgot, and never brought to mind?” 
penned the Bard.

Burns Night at Kilgraston was very 
definitely an evening at which to 
enjoy the company of others.

Burns Supper returns 
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Shrek - inclusive musical
ACS Cobham students, parents, staff 
and alumni have put on a show-
stopping performance of Shrek The 
Musical, a production chosen due to 
its reflection of the school’s values 
of diversity, equity and inclusion.

The school is renowned for its 
professional-quality theatre 
productions and its 500 seat 
state-of-the-art auditorium, and 
this year’s show was no different. 
The community came together 
to produce a show written for 
professionals and worthy of the 
West End, all while developing a 
range of skills – from lighting, to 
performing, to costume design.

The cast featured students from 
Grade 7 (Year 8) and above, as 
well as parents, teachers and ACS 
employees, with choreography led 
by ACS Cobham alumni. Behind 
the scenes, students played in the 
accompanying orchestra, ran stage 
management and lighting, and 
assisted with set design.

Alongside a student population 

that is 33% British, ACS Cobham’s 

student and staff population 

represents over 60 nationalities 

and the school is committed to 

fostering a diverse, equitable and 

inclusive community. Shrek The 

Musical was selected by students 

and staff because of the way 

the story embodies and portrays 

these important values. Lorraine 

Wright, a member of staff who 

took part in the production, 

explains: “This show has so many 

strong and important messages 

for anyone who watches it and 

that’s what I think makes it great. 

The main theme running through 

it is don’t judge a book by its 

cover; the song Freak Flag is so 

brilliant because it’s saying be 

proud of who you are, embrace 

the differences, and everything 

will look so much brighter. ACS as 

a community champions diversity 

and equity for all and this song 

completely embodied our ethos in 

that respect.”

Darryl Nel, Head of Performing 

Arts at ACS Cobham, comments: 

“Bringing students, teachers, 

parents and other community 

members together onstage for 

a project like this was quite 

remarkable. This project saw 

family members have the chance 
to share the stage together, for 
students to work and perform 
alongside their teachers, and 
for colleagues from across the 
organisation to interact together 
in a vibrant way. We cannot 
underestimate the value of a 
project like this for building a 
connected, engaged community.”
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Technicolour show
St Benedict’s School, London,  
students’ talent shone through in 
their production of Joseph and the 
Amazing Technicolour Dreamcoat.

The show marked a welcome 
return to the stage after two years 
of Covid restrictions and virtual 
performances. Joseph and the 
Amazing Technicolour Dreamcoat 
was an uplifting display of the best 
of St Benedict’s music, dance and 
acting, with its much-loved musical 
numbers captivating the audience.

A natural flair for story-telling 
shone through the whole 

production. Special mention must 

also go to the chorus of younger 

pupils, from Year 7 upwards, 

and the band, who brought 

energetic vibrancy to the classic 

musical numbers. No less than 

professional in quality, the set 

design and costumes provided 

a further dash of West End 

glamour.

Andrew Lloyd Webber and Tim 

Rice’s blockbuster musical was 

an exuberant and uplifting 

celebration of live performance 

after so many virtual events. 

http://www.blackcatmusic.co.uk
mailto:ads@independentschoolsmagazine.co.uk
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Dance Showcase 
Following months of preparation 
and hard work, parents, staff and 
students at St Mary’s School in 
Cambridge were treated to an 
evening of  dance performances 
from Senior School and Sixth 
Form dance students and scholars 
– marking a return to live visual 
performances for the school.

The Dance Showcase was held 
just before the February half term 
and celebrated many different 
dance disciplines. The evening 
was filled with high kicks, fouttés, 
mudras and split leaps and the 
student performances were varied 
with many self-choreographed 
pieces – all of which reflected 
each pupil’s own dance styles and 
personalities.

Louise Powell, Director of Sport at 
St Mary’s School, Cambridge, said: 
“Our specialist Dance Coordinator, 
Miss Baldock, oversees dance 
classes for girls from our Junior 

School up to our Sixth Form, 
in a variety of styles, including 
tap, ballet and lyrical. She is also 
responsible for supporting our 
Dance Scholars and ensuring 
they help promote opportunities 
for girls across the school to be 
involved in the performing arts. 
I was so impressed with all of 
the girls on the night. You could 
easily see all of the hard work 
and dedication they have shown 
to get to the point of putting on 
a show of such an exceptionally 
high standard.”

Dance is an important part of 
life at St Mary’s School, with a 
bespoke dance studio in the Sixth 
Form; a dedicated sound and 
light technician; a full-size stage 
with professional lighting and 
sound; a biennial dance showcase 
and musical production; and 
GCSE Dance available as an extra-
curricular programme.

Percussionist Dame 
Evelyn visits
Dauntsey’s School, Wiltshire, 
welcomed Dame Evelyn Glennie 
to deliver the first of the School’s 
Mercers’ Lectures of 2022. 
As one of the world’s leading 
percussionists, Dame Evelyn has 
received more than one hundred 
international awards; including 
an OBE, two Grammys, the Polar 
Music Prize, the Companion of 
Honour and a BAFTA nomination. 
She is renowned for leading 
a thousand drummers in the 
Opening Ceremony of the London 
2012 Olympic Games.

Dame Evelyn used her opening 
piece, Restless - played on a 
marimba - to introduce her 
topic of the difference between 
‘translation’ and ‘interpretation’ 
in music. She gave an anecdote 
from her youth about a teacher’s 
improvisation exercise which 
required her to play how a tractor 

‘feels’. She explained that a tractor 
could feel a variety of different 
ways, depending on its state and 
surroundings: there is no one way 
to play how a tractor feels.

Dame Evelyn, who is deaf,  
conveys feeling through her music 
by using her whole body. The 
power of her oratory in conveying 
her innate musicality, passion for 
her craft and philosophy, enabled 
the audience to understand her 
observation that ‘the instrument 
is an extension of the human 
body’.

Prior to the lecture, a group of 
Sixth Formers had the opportunity 
to meet Dame Evelyn for an 
informal question and answer 
session. The excitement among 
the students was palpable as they 
talked about their shared passion 
for music.

Concerto Competition winner
Abingdon School, Oxfordshire, 

student Oliver Simpson has won 

the Oxfordshire Senior Concerto 

Competition final in Oxford.

The competition, which is part of 

the Oxford Philharmonic Orchestra’s 

‘Orchestra in Residence’ programme 

at the University of Oxford, happens 

every other year and sees talented 

young musicians compete for the 

chance to perform as a soloist in a 

full-length concerto with the Oxford 

Philharmonic Orchestra. 

This year’s final saw Abingdon 
lower sixth former, Oliver, perform 
in a head-to-head with two mature 
soloists, both undergraduates at 
Oxford University. Accompanied 
by the Oxfordshire County Youth 
Orchestra, Oliver played the final 
movement of Elgar’s great Cello 
Concerto with great aplomb.

Michael Stinton, Head of Music 
at Abingdon School, said of the 
achievement: “This piece requires 
technical mastery, a grasp of 
rubato and strong singing melodic 

lines that can soar above the full 

orchestra. Oliver’s performance was 

commanding and, winning against 

two fine soloists several years older 

than him, is a massive achievement 

which attests to his dedication and 

hard work, as well as to his talent 

as a cellist. We are incredibly proud 

of him.”

Oliver will now perform a 

full concerto with the Oxford 

Philharmonic as part of the 

forthcoming concert season.

Advertisement Sales: 01242 259249     
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Teaching Latin? We’ve got you covered!
Latin student textbooks for every learning level
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   – Maureen Lamb, Kingswood Oxford School

Teaching Latin 
Contexts, � eories, Practices
Steven Hunt

An essential guide for novice and more experienced 
teachers of Latin in schools and colleges, who work with 
adapted and original Latin prose texts from beginners' to 
advanced levels. 

It includes practical demonstrations and examples of 
approaches to teaching Latin, informed by research and 
practices from everyday classrooms.

Pb 9781350161375 • £24.99 

20% OFF until 7th April! Order yours at bloomsbury.com/9781350161375

For KS3 For A Level For GCSE OCR set texts
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Latin isn’t just about the Latin

Classicists often feel pressure to 
promote Latin for Latin’s sake.  
Latin teachers typically feel very 
loyal to the subject and under a 
certain obligation to do their bit 
to promote its survival from one 
generation to the next. 

Crucial, though, to the 
justification for Latin’s place on 
a school curriculum is its role 
in supporting core curriculum 
areas. It may be natural for Latin 
teachers to be keeping an eye on 
which students might go all the 
way to become the Classicists of 
the future, but it’s arguably more 
important to be thinking about 
how best Latin can bring benefit 
to those students who don’t 
choose to continue with it. 

In writing our Latin course, de 
Romanis, we thought very hard 
about how to offer the greatest 
and the deepest educational 
benefit to its students, even if 
they didn’t make it much past 
the first couple of chapters. We 
decided that there were three 
really important areas to keep in 
focus: the cultural capital of what 
students might end up knowing 
about the ancient world, the 
transferable skills of what they 
might end up understanding 
about the structure of language, 
and the long-term benefits of 
the dispositions that studying a 
language as careful and precise as 
Latin might develop. 

Cultural capital is a buzzword in 
education at the moment, and 
rightly so. The ancient world 

continues to interest people of 
all ages, and students certainly 
enjoy the culture and context 
material throughout both 
volumes of the course. Students 
get the chance to learn about the 
blockbuster stories told about 
Roman gods and heroes, then 
branch out to the mechanics 
of Roman religion as a societal 
construct; after that, they leap 
through the most dramatic 
moments of Roman history as 
they learn about the society’s 
development from kings to 
Republic to civil war and beyond.  
Just as powerful, however, as 
the inherent interest within 
this material is the reflective 
lens it offers to help students 
question, and understand their 
own world better. Our hope is 
that this knowledge will offer 
an anchor which they will find 
themselves using again and again 
as their understanding of politics, 
history, religion, literature, art 
etc deepens in other areas of the 
curriculum. 

When it comes to what students 
will understand after studying 
some Latin, the transferable 
benefits are potentially greater 
still.  After 20 years of teaching 
grammar I’ve come to realise that 
grammar in English is dauntingly 
difficult: our verb forms are 
multi-word and complex, and 
our parts of speech are really 
tricky to pin down because the 
same spelling of a word crops up 
in multiple roles. In contrast to 

this, Latin is delightfully clean 
and clear in making its grammar 
manifest. de Romanis builds 
its language syllabus around 
the principle of transferable 
language literacy: we spend a 
lot of time encouraging students 
to think about the building 
blocks of language (parts of 
speech, the labels we use to 
explain grammatical roles).  In 
de Romanis, translation isn’t the 
only end-goal: decoding and 
understanding language as a 
jigsaw is just as important. This 
approach means that studying 
Latin offers a bedrock which 
will support the study of many 
modern languages, and – most 
especially – English too. 

The transferable benefits of the 
dispositions developed are also 
important. Latin requires lots of 

memory work, attention to details 

of spelling, reference work via 

looking words or endings up. In 

addition, it develops patience as 

students learn to steadily process 

the meaning of a sentence. These 

are all relevant across the wider 

curriculum. The work habits that 

students practise during a Latin 

lesson will help them work better 

in many other subjects. 

Classicists rightly feel proud of 

their role in keeping the subject 

alive. The more we think about 

Latin’s role in delivering an 

educational benefit which goes 

far broader than translating 

a few bits of vocab, the more 

Latin will continue to deserve its 

place within a secondary school 

curriculum. 

Introducing Latin to your KS3 students? Katharine 
Radice, Head of Classics at The Stephen Perse 
Foundation and lead author of Bloomsbury’s new 
Latin course, de Romanis, explains the benefits of 
introducing Latin to your youngest students and why 
there is more to learning Latin than learning Latin… 

de Romanis is published by Bloomsbury.  
Request your free inspection copy of de Romanis Book 1 and 2 online:  
www.bloomsbury.com/deromanis

http://www.bloomsbury.com/deromanis
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Throughout 2022, Charterhouse is 
celebrating the 150th anniversary of 
its relocation from central London 
to Godalming.

Numerous events are planned with 
the local community as well as 

more widely with the Charterhouse 
family of pupils, parents and Old 
Carthusians.

By happy coincidence, 2022 also 
marks the 150th anniversary of 
the birth of one of Charterhouse’s 

most distinguished alumni, 
the composer Ralph Vaughan 
Williams. His life and work 
will be celebrated in a concert 
series featuring both professional 
musicians and pupils. All concerts 
are open to the public.

The third significant anniversary 
in 2022 is the centenary of the 
laying of the foundation stone of 
the Memorial Chapel, the country’s 
largest war memorial, designed 
by Old Carthusian Sir Giles Gilbert 
Scott, which honours the sacrifice 

of the nearly 700 former pupils 
who died during the Great War.  

Founded in 1611, the School is now 
fully coeducational from the age of 
13 and welcomed its first girls into 
Year 9 in September 2021.

There will be girls in every year 
group from September 2023. As 
the School is currently full, the 
School roll will grow over the next 
decade to around 1,000 pupils, the 
increase representing additional 
places for girls. 

Celebrating 150 
years in Surrey

Pictured: Chartherhouse buildings in 1873

Pictured: Staff in 1872

Say ‘bye bye’ to the ‘buy buy’ culture
Now in its fourth year, the Highgate 
School, London, pupil-led eco 
initiative Fast Fashion-Free month 
went national!

Initiated four years ago with a 
School swap-shop event, Highgate’s 
Fast Fashion-Free  campaign has 
proved to be a popular event in 
the School calendar, growing year 
on year. For 2022, the UK Schools 
Sustainability Network has embraced 
the initiative and encouraged 
student ambassadors from other 
London schools and around the 
country to go for a Fast Fashion-
Free month.

Many people buy clothes 
without carefully considering the 
environmental and humanitarian 
impacts of their purchases. Fast 
fashion can be very tempting: it is 
easy to be drawn in by the low prices 
and constantly changing stock. 
However, buying often has hidden 
and distressing consequences. For 
example, many items of clothing 
are made from synthetic materials 
(such as polyester) which can take 
centuries to biodegrade, while the 
dyes and chemicals used in the 
manufacture of fabric often directly 
contribute to water pollution.

Other issues resulting from the 
cheap, rapid manufacture of clothes 
include the exploitation of workers 
in lower-income countries and the 
widespread use of insecticides and 
pesticides. By teaching people about 
the host of problems associated 
with the fast fashion industry, the 
FFF initiative hopes to encourage 
everyone to think cautiously about 
clothing they buy in the future.

Ms Mynott, Lead Teacher for the 
Environment at Highgate, said: 
“The fashion industry is the world’s 
second largest polluter, after oil and 
gas. It’s something that all of us 
can do something about every day, 
ranging from buying fewer clothes 
and boycotting fast fashion brands, 
to buying second-hand or ethically-
sourced clothing, to simply looking 
after our clothes and repairing them 
when they get damaged.”

The programme of events during 
Fast Fashion-Free February (FFFF) 
at Highgate included a sustainable 
non-uniform day, an ‘oldest item 
of clothing’ competition, second-
hand clothes bring and buy sale, a 
knitting, mending and upcycling 
circle and a scrunchie and facemask 
making workshop, among others.

February sees the staging of the 
world’s big four ‘fashion weeks’, so 
running a simultaneous campaign 
to promote sustainable fashion is 
really appropriate and empowering 
for us all,” added Ms Mynott. “The 
pupils have so much enthusiasm 
and energy for ‘Fast Fashion-Free 
February’, and it’s such a joy to 
see them getting so stuck into this 
homegrown campaign.”

The collaboration with UK Schools 
Sustainability Network this year 
is helping to spread the message 
beyond Highgate. It has been very 
encouraging to see how much this 

important campaign has spread; 
the more schools that take part, the 
more people will know about the 
damaging impact clothing can have.

Ms Chapman, Highgate Biology 
Teacher and Chair of the London 
Eco Schools Network, concludes: 
“Consuming less - be it fuel, animal 
products, electronics or textiles - is 
a great way to instantly reduce our 
impact on the planet. It’s fantastic 
that schools across the capital are 
embracing Highgate’s campaign and 
encouraging their communities to be 
mindful when it comes to clothing.”
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A further twenty schools 
choose allmanhall as their 
food procurement partner

allmanhall is therefore delighted to announce 
that since the start of the academic year it 
has agreed contracts with a further twenty 
educational establishments, who are now 
benefiting from its award-winning supply chain 
management and procurement expertise. The 
Inspired Learning Group, Devonport School for 
Boys, Bournemouth School for Girls and Brooke 
House College are amongst the academies and 
independent schools to have moved their food 
procurement to the management of allmanhall, 
with St Michael’s School Llaneli  the latest in 

the long line of CATS Global Schools to now 

benefit from allmanhall’s support.

The client support team at allmanhall 

understand the resource and workforce 

challenges faced by many schools at present, 

and by liaising with suppliers on behalf of them 

and providing administrative efficiencies when 

it comes to invoice processing, stock taking 

and using an industry leading catering controls 

platform, will relieve some of the pressures. 

According to Graham Bond, Bursar at Burgess 

Hill School, “allmanhall not only continue to 

deliver the savings and quality promised but 

also streamlined the back office operation… 

administrative support is first class and enabled 

me to realise that manpower saving.”

With food inflation reaching new highs, 

allmanhall are mitigating cost to serve increases 

and supplier price increase proposals, leveraging 

their managed spend volume to benefit schools. 

These schools are now making food cost savings 

of 11%-30%.

For over fifteen years allmanhall has been helping schools make food cost savings of 
11-13%, a significant sum in the light of current food inflation. allmanhall has also 
been helping clients explore and achieve cost savings when it comes to cleaning and 
streamlining the back-office operation.

To read more about how we are helping educational establishments benefit from our expertise: https://allmanhall.co.uk/education

allmanhall are food 
procurement experts, 
specialising in independent 
education.

With food inflation a reality, 
an increasing number of 
schools are turning to 
allmanhall for price increase 
mitigation, supply chain and 
risk management, as well 
as support when it comes to 
supplier negotiations.

The best food, the best cost savings, the best support.

Contact me for your free, due diligence benchmark: 
hayden.hibbert@allmanhall.co.uk

Can you afford not to consider a 
fresh approach to food procurement?

Food 
cost savings of 

11-30%

https://allmanhall.co.uk/education
mailto:hayden.hibbert@allmanhall.co.uk
mailto:ads@independentschoolsmagazine.co.uk
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Are you ‘in’ or ‘out’…?

In-house? Or contracted out? It’s 

one of the biggest dilemmas facing 

schools when it comes to their 

meals provision.

There is no ‘right’ or ‘wrong’ but 

there are many factors for schools to 

consider around which is the right 

service for their individual needs.

And, of course, there is a third 

choice – namely that of a ‘hybrid’ 

offer where pre-prepared meals are 

cooked from frozen on site and 

served to children.  A service that 

requires minimal training, can be 

delivered easily by staff on site and 

guarantees quality, consistency, 

safety, and cost of meals – all 

elements which are becoming 

increasingly in the spotlight with 

continuing labour shortages and 

the highest inflationary pressures 

witnessed in 3 decades.

In-house may feel like the 

preferred option with the label 

of ‘fresh’ appealing to teachers 
and children alike.  But there can 
be inherent challenges and often 
a significant cost in delivering a 
quality fresh-cook service every day 
during term time.  

The rising cost of ingredients, 
with supplier shortages alongside 
unpredictable labour fluctuations 
are just part of the challenge.  
Catering for a diverse mix of pupils 
who have different needs is never 
easy and some will have special 
dietary needs, whether cultural or 
free-from the 14 known allergens, 
making food preparation in the 
kitchen a costly and complex task.    
And what happens in holiday time?  
Staff still need to be paid which 
simply increases cost.

Contracting out to a third party 
such as a contract caterer, can 
appear to be an attractive option, 
minimising work for the school’s 
bursar and management teams 

and taking away the unpredictable 
labour concerns.  But of course, 
alongside this, comes a loss of 
overall control, long contracts, 
and management fees, which has 
been known (in some instances), to 
come back to bite.

Increasingly, we have found 
that the middle ground is being 
considered, and services such as 
our hybrid option is an attractive 
one for schools.  We know how 
important it is for schools to have 
a quality mealtime offer and we 
also know that children need 
nourishing food that helps them 
thrive and grow.

The hybrid system saves space and 
labour, and most importantly there is 
no loss in quality of meals.  We are 
finding that consistency of cost is a 
big plus for schools right now and 
with more than 200 delicious main 
meals and desserts to choose from 
in our range, there is something for 

every taste and palate.  Costs and 
service can be controlled directly 
by the school’s own team with 
guaranteed safety of mealtimes, no 
contract or extra costs.

And, further to the advent of 
Natasha’s Law, safety is at the 
forefront of schools’ minds.  

Allergies are believed to affect 
between 3 – 6% of children in 
the UK and delivering free-from 
meals bespoke to pupils’ needs, 
are of vital importance.  With the 
hybrid system, the personalisation 
of meals is straightforward, with a 
range of meals guaranteed as free-
from, taking away the stress and 
worry and ensuring safe mealtimes 
every day.  

Ordering through our online 
system, myapetito, couldn’t 
be easier, giving choice, and 
personalisation.  To implement 
a hybrid service, a school simply 
needs freezer space and ovens to 
reheat our meals, but this takes a 
fraction of the space that a fully 
staffed kitchen requires.  Our 
teams are on hand to help with 
any queries, every day. We also 
offer site surveys to ensure the 
mobilisation process is as smooth 
as possible!

Why not check out how we can 
help you make your mealtimes 
easy, cost effective and stress-free 
whilst giving your children the 
nourishment they need to thrive 
and grow.  

apetito’s, Mandy Chambers, Head of Education looks at 
the options facing schools in making the right choice 
for their mealtimes...

Independent School Meals Service | Reduce Mealtime Stress | www.apetito.co.uk/school-meal-services

http://www.apetito.co.uk/school-meal-services


Independent School Meals

Want to reduce food 
complaints?

Contact me to see 
how easily you can 
switch to apetito!

Tel: 07971029301
E-mail: Ross.Waite@apetito.co.uk
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 ✓ Significant savings
✓ Simplified catering
✓ Happy children & parents

The offering they have given us is exceptional... 
in terms of taste, flavour, options, choice and 
nutritional content, it’s second to none.”
Michael Stone, Headmaster

With apetito Independent Schools 
have achieved:

mailto:Ross.Waite@apetito.co.uk
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 Changing FACES... Changing Places... 

Parsons Green 

Prep, London, has 

announced that Dr 

Pamela Edmonds will 

be joining PGP in 

September 2022 as the new Head.

Dr Edmonds is an experienced 

Head with considerable success 

as a senior leader in prep schools, 

with wider engagement as a 

member of the Independent 

Schools Inspectorate (ISI) 

Educational Advisory Forum and 

as a team inspector when called to 

inspect for ISI in the independent 

sector. She is currently the Head of 

The Hampshire School Chelsea.

Previously, Dr Edmonds was 
Head of St Cedd’s School, a 
3-11 Choir Association school,  
Director of Studies and Head of 
Boarding at Holmwood House 
Prep School, Head of Mathematics 
at Queens Gate School. She has 
senior management experience 
in  international schools in Tokyo, 
Singapore and Bangkok.

She gained her undergraduate 
teaching degree at the University 
of London Institute of Education 
reading mathematics and Physical 
Education and graduated from the 
University of Bath with an MEd in 
Educational Management and a 
Doctorate of Education (EdD).

From September 
2022, Langley 
School, Norfolk, 
welcomes a new 

Head of Prep.

Jason Hyatt was formerly Deputy 
Head for three years, before he 

took up a role at Gresham’s in 

2018. With decades of experience 

in education, Jason is also an ISI 

(Independent Schools Inspectorate) 

Reporting Inspector and a Satips 

(Support and Training in Prep 

Schools) Council Member.

Matthew Bulmer 
is the new Head at 
the ArtsEd School, 
London.

Matthew has 
extensive experience in both the 
independent education sector, 
and a background in theatre.  He 
was most recently the Director of 
Performing Arts and a member 
of the Senior Leadership Team 
at Brentwood School having 
previously been an English and 
Drama teacher and Head of 
Department at independent 
schools in London and on the 
south coast. Under his leadership, 
Brentwood was twice shortlisted 
for the Independent School of the 
Year for Performing Arts award 
and experienced a period of rapid 

growth in Dance, Drama, Film, 

and Music. 

Matthew spent four years at 

Cambridge University at both 

Homerton and Jesus College, 

which was where his passion for 

the Performing Arts developed. In 

these formative years, Matthew 

worked as an actor, producer, 

technical manager, but mainly 

as a director. A highlight was his 

work with the Footlights, and it 

was these experiences that opened 

him up to Musical Theatre. After 

University, Matthew co-founded 

a theatre company, which is still 

going strong, albeit with little 

involvement from him now, 

because it has always been his 

ambition to teach. Ruthin School, 
Denbighshire, has 
announced that 
Victoria Gamble 
is to be its next 

permanent Head. She will join the 
school in September. 

Victoria has eleven years’ 
experience of school leadership. A 
biology and chemistry teacher by 
training, she has taught in schools 
within Wales and elsewhere, 
including boarding schools where 
she has been responsible for 

pastoral care. She is accomplished 

at leading schools for high 

achieving pupils, as well as those 

that are inclusive to the full range 

of academic abilities. Trained as 

an Esytn peer inspector, Victoria 

is well-versed with the regulatory 

requirements of Wales. 

Currently she is Deputy Head of 

JESS Secondary – a Microsoft 

Showcase School based in Dubai. 

Prior to this she was Vice Principal 

of Cardiff Sixth Form College

James McCaughran 
will be the next Head 
of Dame Bradbury’s 
School, Essex.

James McCaughran will be joining 
the Stephen Perse Foundation 
in September 2022 directly from 
his role as Deputy Head Teacher 
at Ipswich Prep School. He will 
succeed Louise Graham, who last 
term announced her intention to 
retire at the end of this academic 
year, following 20 years at Dame 
Bradbury’s. 

James has been Deputy Head at 
Ipswich Prep School for seven 
years. Previously James held the 
post of Director of Co-curriculum 
at the Perse Prep School in 
Cambridge.

James lives in Saffron Walden 
with his family, he is a keen and 
accomplished sportsman and is 
already deeply embedded in the 
local community. He is lead coach 
for Wendens Ambo Mini Rugby 
Club and Wendens Ambo Cricket 
Club.

The principal of an 
international school 
in Dubai has been 
appointed the next 
Headmaster of North 

Yorkshire’s Belmont Grosvenor 
School.

Father-of-three Nathan Sadler will 
take up his position in September 
2022 from GEMS Wellington 
Academy Silicon Oasis in Dubai, 
which he helped open more than a 
decade ago.

Mr Sadler has lived in Dubai 
since 2011, having initially been 
appointed as Year Leader and 

Maths Co-ordinator for all primary 

years at GEMS before moving into 

senior leadership where he has 

progressed through the school’s 

leadership team from Assistant 

Principal to Vice Principal before 

being appointed Primary Principal 

in 2020.

A keen sportsman, Mr Sadler, 34, 

has played competitive football 

at university and in Dubai until 

recently, and is now a runner, 

having completed six marathons, 

more than 20 half marathons and 

dozens of 10k and 5k events.

Bablake and King Henry VIII School 
(BKHS) has announced the following 
Headmaster appointments.

At King Henry VIII Senior School, 
having been acting in the role 
since September 2020, Mr Philip 
Dearden, left, has been appointed 
permanently as Headmaster. Before 
joining the School as Deputy Head 
in 2017, Mr Dearden worked in 
senior roles in the UK and overseas. 

At King Henry VIII Prep School, 
Mr Josh Holtby, centre, will join 

as Headmaster in September. Mr 
Holtby was previously Head of 
the Junior School at Gordonstoun 
in Scotland. He studied at the 
University of Warwick and is 
looking forward to becoming 
reacquainted with the city.

At Bablake Prep School, Mr 
Warren Honey, right, will become 
Headmaster this September. Mr 
Honey is currently Headmaster at 
Hydesville Tower School in Walsall 
and is known to the Schools as he 
previously worked at King Henry 
VIII School. 

Mr Chris Staley, who joins BKHS 
as Principal in September was 
involved in the appointments.
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Seth graduated from Exeter 
University and completed his 
Master’s at Oxford University 
before embarking on a varied 
teaching career that has seen 
him work in both day and 
boarding, single- sex and co-
educational schools in the UK 
and overseas. He was a member 
of senior leadership teams for 
half of his 20+ year career in 
teaching and was instrumental 
in setting up two brand new 
schools, in Hong Kong as the 
first Deputy Head of Harrow 

International School and then as 
the first full-time Headmaster of 
Wetherby Senior School, part of 
the Alpha Plus Group.

Commenting on his 
appointment, Seth said: “I am 
excited about returning to focus 
full time on the education sector 
at an exciting time for schools 
as they reflect and re-evaluate 
after a challenging time. Wild 
Search has advised a wide range 
of schools, colleges and groups 
since 2010 and I hope my own 
experience of schools both in 

the UK and abroad will enable 
us to build new relationships 
and provide useful insights for 
those with whom we work.”

Wild Search Managing Director 
Edward Wild said: “Seth 
combines an excellent academic 
background with a wide and 
varied range of experience in 
leadership roles which will be 
invaluable as we work together 
during the months ahead on key 
appointments for both board 
and leadership roles across the 
independent sector.”

Seth Bolderow joins Wild Search team

Wild Search was formed in 2010 and has advised a wide range of investor-supported 
businesses and independent schools on senior appointments, including Dukes, MPW, 
OIEG, Shrewsbury School and David Game College. www.wildsearch.org
Its thought leadership division has published 31 reports, four of which focus on 
education as a British export. www.wildsearch.org/research

Seth Bolderow

Education executive search and advisory business Wild Search 
is delighted to announce the appointment of Seth Bolderow as 
Director and Head of Education with effect from 1 March 2022.

 

Advising Heads & Boards across education since 2010. 
 

To discuss working with us on your next appointment, contact 
Seth Bolderow at sb@wildsearch.org or on 07984 376581 

WWW.WILDSEARCH.ORG 

http://www.wildsearch.org
http://www.wildsearch.org/research
mailto:sb@wildsearch.org
mailto:ads@independentschoolsmagazine.co.uk
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Libraries & Reading 

Best children’s books of all time revealed 
The Famous Five series is the 
nation’s most loved children’s 
books of all time.

First published in 1942, the 21 
novels follow four adventurous 
young children, Julian, Dick, 
Anne and Georgina, and her 
dog, Timmy.

The popular series by Enid 
Blyton topped a poll of 
beloved novels from the 
nation’s childhoods, beating 
the likes of Harry Potter and 

the Philosopher’s Stone, which 

appeared in 17th place.

The Lion, the Witch and the 

Wardrobe and Charlie and the 

Chocolate Factory complete the 

top three.

Also securing a place within the 

top 10 were Alice’s Adventures in 

Wonderland and the Mr. Men and 

Little Miss books.

While The Railway Children, The 

Very Hungry Caterpillar and The 

Wind in the Willows also feature 
in the top 50.

Polling 2,000 UK adults, the 
research* found 52 per cent adore 
these stories because they remind 
them of their own childhood, 
while one in four agreed these 
tales teach valuable lessons.

The average adult reckons they 
have read around a third of these 
popular titles, but 46 per cent 
wished they’d read more of these 
memorable stories in their youth.

* The study was commissioned by Camden Market, London. During World Book Week the food stalls at Camden’s Markets recreated some of the most memorable dishes from children’s books – 
including Bruce Bogtrotter’s chocolate cake from Matilda, Turkish Delight and Hot Chocolate from The Lion, the Witch and the Wardrobe and a Bubble Tea inspired by the BFG’s Frobscottle.

Enid Blyton & 
today’s youngsters
After starting as Head teacher at St Christopher’s the Hall, Kent, in 
September,  Tom Carter discovered an interesting historic fact: Enid 
Blyton had been Head Girl at the school from 1913 to 1914. He 
suggests this may be seen as a dubious merit these days....
Whilst Blyton’s books are still 
enormously popular (as recently 
as 2008, she was voted Britain’s 
best-loved author, and, in 2018, 
Blyton held 4th place for the most 
translated author ever), her work 
has been condemned by some for 
being sexist, racist, xenophobic, 
not to mention the fact that she is 
derided for her writing skills!

Which leads one to wonder, with 
all this heady criticism, are Enid 
Blyton’s books suitable for today’s 
youngsters? Is there anything wrong 
with pupils immersing themselves 
in the world she describes: one full 
with ginger beer, enchanted forests, 
cucumber sandwiches and a dog 
called Timmy? Or in this modern, 
woke age, is it our duty to steer 
our pupils well clear of problematic 
authors and ensure they pick up 
books which tackle topics such as 
diversity, gender equality and ones 
which build greater understanding 
of global issues?

There is no doubt that Enid Blyton 
was a prolific author who wrote 
some of the most well-known 
children’s book series, and one 
might suggest that her work 

played a vital role in encouraging 
a generation of children to read. 
My sister, a self-confessed reluctant 
reader, often cites that her way 
into reading was through ‘Mallory 
Towers’, where she aspired to be as 
academically brilliant, athletic and 
possessing a sense of honour, as the 
main characters in the books.

Avid fans of Blyton’s work urge 
balance and moderation when 
critiquing literature written in 
a more blinkered age, where 
broad, inclusive, and positive 
representation were not given 
proper consideration. They claim 
that these books should still 
be enjoyed for their sheer fast-
paced excitement and adventure, 
filled with hidden treasure and 
fading maps, decrepit castles, and 
smugglers in eerie lighthouses. 
They would want us to simply 
communicate to today’s young 
readers how some of Blyton’s views 
they might encounter in the plot do 
not reflect today’s social norms.

However, while I understand 
that Enid Blyton’s writing is 
symptomatic of the era, I think it 
is important to acknowledge the 

shortcomings of Blyton’s works, 
rather than try to explain them 
away, regardless of the role these 
books may have played in the 
childhood of many.

The “that’s how it was back then” 
justification does not quite cut the 
mustard. Being nostalgic about 
the past does not give impunity 
for intolerance and bigotry. It’s 
true that children don’t necessarily 
engage with books they are reading 
to identify nuances; however, they 
do absorb any stimulus given to 
them like sponges, which is why 
we must be cautious with Blyton’s 
work which expresses her narrow 
world view. I am not for a minute 
suggesting that those who read 
Enid Blyton will grow up to be 
prejudiced, ill-informed adults, 
but nowadays there is a huge 
selection of children’s books which 
are diverse, varied and inclusive. 
With this in mind, perhaps there 
is no need for books which are 
shackled to rigid gender norms, and 
an outdated, old fashioned, and 
socially unattractive, perspective.

While Blyton had an undeniable 
knack for spinning a yarn (she did 

write over 700 books), so do many 
of today’s authors.

These days our younger pupils 
don’t need Noddy when they can 
have authors like Atinuke, Sophie 
Henn, Rita Phillips Mitchell, or Tom 
Percival. Our older children need 
not worry about how Famous the 
Five are, and can leave the Seven 
being a Secret, as they have the 
world of authors such as Malorie 
Blackman, Julia Golding and 
Zanib Mian to dive into. And if 
pupils crave for something more 
reminiscent of Blyton’s work then 
Helen Moss’s Adventure Island 
books have a Famous Five feel with 
a ‘modern twist’, and are far, far less 
problematic!

Ensuring a healthy reading diet 
for children which is representative 
of society these days can be a 
challenge, but a simple starting 
point is for us to be more critical 
about classic books from yesteryear, 
and recognise that the literary 
machine that was Enid Blyton is 
best consigned to the past, whilst 
also championing the work of 
modern forward-thinking writers.
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Libraries & Reading 

Parents donate a book for every child
Children at Beech House, Bolton 
School’s Infant School for girls and 
boys aged 3 to 7 years, enjoyed a 
World Book Day visit from author 
Christina Gabbitas. Her visit came as 
a result of the generosity of parents 
Toni and Mark Hawthornthwaite 
whose daughter Valentina is a pupil 
at the School. The couple won 
an NSPCC auction for an author 
day and donated their prize to the 
school. On top of that, they also 
bought a copy of Christina’s best-
selling children’s book ‘Save Us’ for 
each of the 202 children, which the 
author duly signed! 

Christina spent the day at the 
school addressing each year 
group. She delivered engaging and 
interactive sessions which involved 
her reading her stories in a range 
of voices, rapping her poetry with 
the children and giving an exclusive 
airing to a short animated film of 
her ‘Save Us’ book, which is due 
to be launched over the coming 
weekend at The Deep in Hull. She 
also spoke to the boys and girls 

about her own life and how she 
had become a writer; almost falling 
into it, having written some stories 
for her own children. She had been 
inspired, she said, by her mother’s 
adage that it is better to try and 
fail than not to try at all. She also 
explained how there are lots of 
people involved in producing a 
book including the publisher and 
the illustrator as well as the writer. 
Christina explained that she always 
includes an educational element to 
all her stories. In a questions and 
answers session she told how she 
is originally from Blackburn and 
now lives in Yorkshire, how she 
liked to mimic voices when she was 
younger, how she was originally 
drawn to poetry and that she has 
two sisters who appear in her 
books! 

Christina’s books include the Felicity 
Fly series, Triangular Trev and 
Mohna Lott as well as ‘Save Us’ — a  
rescue story about a Seal, Sea Turtle 
and Whale, which addresses the 
problem of plastic pollution.

‘Rules for Vampires’ 
author opens library
The pupils at the Prep at Denstone 
College, Staffordshire, were treated 
to a very special guest to launch 
their World Book Week with a 
bang... or a fang?! 

Alex Foulkes, local author of Rules 
for Vampires, was born and bred in 
Stoke-on-Trent. She spent much of 
her childhood reading in a school 
library, and then as an adult she ran 
a school library, so no better person 
to open one! 

The Prep Library is a new dedicated 
space for the youngest members 
of the school. Dr Ireland, School 
Librarian, has carefully dressed the 
new shelves to showcase books 

and reading aimed at the prep 
school pupils. 

As the library is an expansion of 
the main school library, this area 
represents another link between 
The Prep and the College, hereby 
ensuring a One School approach. 

Each Prep pupil has a timetabled 
lesson in this new space each week, 
illustrating the importance placed 
on reading and how it is an essential 
part of the curriculum. There is also 
plenty of space to research projects 
for older children. The light and 
cosy environment enables them to 
immerse themselves in books.

Pictured: Alex with the Head Boy and Head Girl along with Mrs Tracey Davies, Head of Prep

Rosehill also offer:
• Common Room & Staff Room Furniture 
• Exam Desks
• Classroom Tables & Science Desks 
• Cafeteria Furniture
• Outdoor Tables & Benches 
• Reception & Soft Seating

Shop online at: www.rosehill.co.uk or call 
0161 485 1717 to discuss your requirements

The Postura+ range is perfect to fit into all areas of 
your school. The classroom chairs come in all age-

group sizes, there are task bases for computer rooms 
and matching stools for your science lab.

http://www.rosehill.co.uk
mailto:ads@independentschoolsmagazine.co.uk
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Most schools make use of some 
variety of formal leadership roles 
or responsibilities, including 
form captains, student council 
representatives, prefects or the 
heads of school.  Whether these 
roles effectively develop our young 
people’s own leadership potential 
comes down to what these roles 
entail and how much meaningful 
responsibility they hold.

Leadership roles in schools can 
provide students with significant 
opportunities to engage with school 
life, meaningfully playing a role in 
shaping their experience at school.  
However, they can also be little more 
than glorified free labour, where 
students are simply responsible for 
the ‘doing’ and not the ‘thinking’ or 
‘leading’.  

I’m a great believer that leadership 
means service, and therefore I’m 
not advocating that students should 
never be involved in some of the 
more mundane aspects of school life.  
Lunch queue duties, for example, 
where they are having to attempt 
to control the behaviour of their 

peers, often with very little by way 
of meaningful sanctions available to 
them, is a wonderful lesson in the art 
of negotiation!

When we think about the formal 
leadership roles we create in our 
schools, we should ask ourselves, are 
these providing our young people 
with the opportunity to experience 
real leadership in a scaffolded way?  
The chance to take something 
from idea through to execution, 
with all the steps (and missteps) 
which happen along the way?  One 
of my proudest experiences as a 
Head was watching a group of 
my upper sixth students plan and 
deliver a charity music festival.  They 
formed a committee, appointed 
people to different roles, auditioned 
the acts and contacted alumni 
to perform, borrowed or hired 
equipment including an outdoor 
stage, negotiated with local food 
stands to work the event and give 
a percentage of their profits to the 
charity, put together a programme, 
designed the wristbands, manned 
the stalls, ran the social media 
campaign and even managed to find 

a digital light artist to perform using 
the backdrop of the main school 
building as their canvas.  The event 
itself was a huge success raising 
thousands of pounds for the chosen 
charity, but the real success was 
the impact it had on the students 
involved who learned so much about 
themselves, about each other, and 
about what real leadership looks like.  

This project took several months 
from inception to delivery, involved 
lots of meetings, and various 
adaptations of their plans as more 
questions and challenges arose.  The 
team gradually refined their roles as 
the project evolved, so they could 
play to their individual strengths.  
Staff involvement was intentionally 
minimal.  It would have been very 
easy for one of us to step in and tell 
them what to do as problems arose, 
but instead we had one member of 
staff who attended their committee 
meetings with the clear instruction 
that unless they were going to 
endanger themselves or break the 
law they were to ‘sit on their hands’!  
When the project was over, the 
students collated their notes on what 

they’d done, and passed these to the 
lower sixth so they could pick up the 
baton the following year, and so it 
continued.

What I want to challenge you 
to think about is where are the 
opportunities for those students 
in formal leadership roles to get 
involved in project leadership?  
What could you challenge your 
prefect team to do?  Where could 
your student council take an idea 
from beginning to end?  What 
could your form captains plan and 
deliver? Doing this requires trust in 
our students, and letting go of the 
controlling instincts which exist in 
most of us teachers, but the results 
for them and the school can be 
amazing.

Our students should have the 
opportunity to learn leadership, 
through helping and supporting the 
day to day running of the school, 
but they should also have the 
opportunity to take an idea and, 
working with their peers, turn it into 
a reality!

Past articles have looked at the role boarding, outdoor learning, music, drama 
and sport play in the development of leadership. Dr Andy Kemp now looks at 
the role that existing and potential formal leadership roles and structures can 
play in the development of leadership skills in our young people.

Student Leadership – Part 7

Developing Student Leadership 
through Formal Leadership 

Dr Andy Kemp 
Principal 

The National Mathematics and Science College

Work has begun on an extension 
to provide a new nursery space at 
Highfield and Brookham Schools, 
Hampshire.

The existing nursery space has been 
bulging at the seams, and the short-
term fixes the school has made to 
house the extra children are not 
sustainable in the long term.

The new open-plan extension 
will enable the schools to 
accommodate all their nursery 

provision in one place and enable 
three-form entry throughout the 
pre-prep. It will measure around 
100 square metres internally, with 
toilets for pupils and staff. It will 
also have a retractable wall to 
allow a space to be closed off for 
the youngest children when they 
are sleeping.

The building work is expected to 
be completed in time for the start 
of the Autumn Term in September.

King’s House School, Surrey, has 
been granted planning permission 
for the redevelopment of the 
Senior Department.

The proposal includes a new 
specialist teaching block with 6 
modern accessible classrooms, 
new purpose-built areas for 
drama, music and sport, as well 
as internal refurbishment works 
on the existing historic buildings. 
Navigation and accessibility issues 
will be improved by creating a new 
collegiate courtyard at the heart of 
the school. 

Within the new arts block there 
will be bespoke practice rooms 
for individual music lessons and 
an open-plan space at the top 
for teaching and small music and 
drama performances. 

Mr Mark Turner, Head of King’s 
House School, said: “This proposal 
will provide outstanding, modern 
facilities for the benefit of future 
generations of children, and 
represents a major investment 
in the educational fabric of 
Richmond, carefully planned, 
respectful of its neighbours and 
the St Matthias conservation area.” 

Redevelopment granted 

Nursery extension 
work gets under way

Investing in the Future
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Zeelo is the leading smart bus 
platform for schools that serves 
over 1 million passengers per year 
on their daily travel to school in 
the UK, North America and South 
Africa. Zeelo is Europe’s only bus 
transport service that is already 
100% carbon neutral, having 
offset the entirety of the carbon 
emissions of our bus journeys. That 
means any services you run with 
them will be completely carbon 
neutral, at no cost at all to you.

Zeelo combines people and 
technology to take the hassle away 
from schools and colleges running 
transport in house. Zeelo saves 
money for schools and colleges 
while improving the experience for 
their parents and students. With 
Zeelo’s flexible booking system, 
schools have the option to split 

costs with parents. Their app 
allows for direct and instant parent 
booking and cancellation. The 
app also allows for the school and 
parents to track the journey every 
step of the way. Parents can receive 
SMS/push notifications to confirm 
when vehicles arrive and when 
their children board and disembark 
services.

“I can easily book a seat for my 
child for the next 2 weeks. The 
service is very reliable and I can 
track the vehicle on my phone. 
It’s great.” 

Parent from Secondary School 
King Edward VI School

How is your school tackling your 
sustainability goals? Zeelo can 
help. Your service with Zeelo will 
be 100% carbon neutral at no 
extra cost to you

Zeelo has been working with 

Climate Partner since September 

2021 to offset all emissions from 

our client’s transport services. 

We measure and offset Zeelo’s 

GHG emissions, delivering our 

clients’ and riders carbon-neutral 
emission-free transportation 
services.

Zeelo allows schools to track 

the impact they are making. 

Their regular reporting tracks the 

environmental impact of your 

school’s service. In 2021 they saved 

their clients 12,847 tonnes in CO2 

emissions. That’s the equivalent of 

planting 583,954 trees. 

Zeelo’s 100 corporate clients across 

the world, including Ocado, as well 

as 5% of the UK’s independent 

schools, are willing to invest 

into electric bus fleets as part of 

their carbon emission reduction 

targets. Zeelo has made a pledge 

to electrify their entire fleet by 

the year 2030 and are looking for 

more schools to join them on the 

journey. 

Zeelo works with the likes of City 

of London Freemen’s School, 

Dwight School, Oldham Hulme 

Grammar School and the RNN 

Group to provide consistent daily 

home to school bus services, as 

well as flexible short-term services, 

to ensure that all students have 

easy, convenient and safe transport.

If you would like to book a 

consultation or discuss how we can 

help your school contact our team 

of specialists. If you are a current 

client and would like to discuss 

your sustainability goals, please 

get in touch with your account 

manager.

Zeelo to make home to school 
transport as green as riding a bicycle

education@zeelo.co | 0330 818 8828 | www. zeelo.co/schools

mailto:education@zeelo.co
http://www.zeelo.co/schools
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Uniform 
that speaks 
for itself

www.perryuniform.co.uk

Perry Uniform is a full service 
school uniform and sports kit 
supplier with an extensive range  
of services that make us a natural 
choice as your uniform supplier.

We work alongside our schools  
to deliver exceptional 
performance to parents, tailoring 
our services to meet the needs of 
both school and parent alike.

Offering the convenience of  
on-line, showroom and shop as 
a truly integrated and multi-
channel shopping service is just 
one of the many benefits of 
working in partnership with Perry 
Uniform.

Call us on 0113 238 9520 or email 
info@perryuniform.co.uk today 
and find out how we can work 
with you and your school.

https://www.perryuniform.co.uk
mailto:info@perryuniform.co.uk

